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Introduction

9ELO1 is a written examination of 2 hours 30 duration. The first sitting of this examination
took place this summer: June 2017. This component has an explicit focus on the concept
of ‘'voice’ and how spoken voices are formed, and written voices created, in literary, non-
literary and digital texts. The component covers two set texts: an anthology of non-literary
and digital texts, and a drama text selected by centres for study. The paper comprises
two sections. Each section is equally weighted with a total of 25 marks available for each
component.

Section A: Voices in 20th- and 21st century Texts

This question assesses AO1,2,3 and 4. Candidates are presented with one comparative
essay question on one unseen extract selected from 20th or 21st century sources and one
text from the Pearson Anthology

The unseen extract will be taken from a broad genre which has been studied in the
Anthology and will be linked in some way to the Anthology text with which it is partnered to
afford the comparison that is central to the assessment of AO4.

Section B:; Drama Texts

One extract-based essay question on the chosen drama text. This is an 'open book'
examination - a clean copy of the prescribed drama text can be taken into the exam.

The questions set for Section B will use the extract provided as a starting point for analysis
and as a springboard for linked discussion across the broader play.

This component is assessed against AO1,2 and 3.
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Question 1

Question 1 (Section A) of this paper was presented to the full cohort. Candidates were
presented with two texts, the first drawn from the Anthology was an extract from the
travelogue written by Paul Theroux based on his visit to Paris. The second text, an unseen
article by John Calder, was also based on Paris but with a focus on his time spent there with
Samuel Beckett. It is Beckett, not only Paris, that is the focus of the task that links the texts.

Most candidates were able to engage with the persona of Beckett as depicted by both
writers while exploring the links to the city of Paris. While many candidates noticed that
form and audience indicated the key difference between the two texts, what separated
stronger and weaker answers was the ability to make meaningful comments rather than
speculative aspersions in relation to both forms and their respective target audiences.
Where students were not gaining marks, they were often making very generalised
comments about the notion of the intended reader rather than exploring the analytical
elements of the texts in relation to a reader. Strong answers focused on the diverging tones
within the texts exploring the subtleties and nuances of the relationship between Paris
and Beckett in both instances. Some of the best answers showed excellent understanding
of context around Beckett and Theroux which suggests that best teaching is covering the
Anthology in great depth.

Successful responses explored a range of language features in both extracts. Exemplification
was consistent and appropriate and the responses offered considered comment on the link
between form and function. Terminology was fairly wide ranging and applied accurately at
word, sentence and whole text level. The better answers noticed the register shifts and used
this to comment on the subtler aspects of voice as a result. Successful responses offered
developed comment on the context of both extracts with consideration of the factors that
influenced the production and reception of each.

Less successful responses picked upon some general language features although coverage
of the extracts was sometimes uneven. The fact that the Calder text was unseen proved a
discriminator in this respect. In mid-lower level answers exemplification was inconsistent
and sometimes inaccurate. Levels of specific analysis and links between form and function
were limited and/or undeveloped. Most candidates commented on the literary devices
employed though they couldn't always say what functions they served. A significant number
of candidates still have a hazy idea of word classes and there were frequent mistakes in
identification, the most frequent being classifying a verb as an abstract noun or confusion
between adjectives and adverbs. In mid-lower level responses some of the argument/
analysis was unconvincing. Many answers offered very general and obvious interpretation
rather than specific analysis. Many made minimal links to function such as ‘this feature
makes it entertaining’ or ‘'makes the reader read on'. Analysis tended to be non-specific with
vague phrases such as ‘incorrect grammar’. Many such responses also included bold claims
about contextual factors, particularly the audience.

Often mnemonics or prepared templates hindered a candidate’s ability to explore,
particularly the unseen text, in greater detail as they were looking for devices to fit a
checklist rather than exploring the text for its worth. The simplistic notion that a travelogue
was intended to persuade whereas an article was made to inform, often limited responses
on the merits of exploring the concept of genre. More confident candidates were able to
weave the aspects of form into comments about their analysis of devices within the texts
rather than making stand-alone points just concerning form or genre. Candidate should be
encouraged to demonstrate a spread of terminology across each text focusing on structural
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elements of the pieces rarer in simply individual word-level devices

Some of the weakest answers did not include any comparative writing and focused solely on
the Anthology text.

This is an example of a succesful response to Q1 which was awarded a mark in Level 5. It
offers a balanced investigation of both texts with sustained focus on the central issues of
the task. The comparison is integrated and insightful and assertion is supported by well
chosen evidence and careful comment and analysis.

SECTION A: Voices in 20th- and 21st century texts

Read Text A on pages 4-5 and Text B on page 6 of the source booklet
before answering Question 1 in the space provided.

1 Compare the ways in which the writers create a sense of voice as they reflect upon
Paris and its influence on the author Samuel Beckett, who lived there.

In your answer you must consider linguistic and literary features, drawing upon your
knowledge of genre conventions and context.
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Examiner Comments

P1: The response opens with a comparison which is always a good sign for this
question, given the requirement at AO4. The fact that it foregrounds the unseen
also bodes well. The links made about topic and genre to the Theroux text are
valid, and the point about ‘Travelogues' is a subtle one.

The list of features and ‘approaches’ that conclude the opening paragraph are
not really necessary, but they do ‘set out the stall * of the response as a whole.
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Examiner Comments

Continues comparison - this time with a focus on ‘sense of voice'. Points are
nuanced but would benefit from specific examples and analysis at this point.
This situation does improve in the second papragraph.

A

4

Show evidence of specific analysis at every opportunity.

Examiner Tip
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Examiner Comments

Analysis picks up here. Terms are accurate and, more importantly, comments
regarding Calder’s language choices link form and function carefully to evidence
Calder’s relationship with Beckett and his admiriation for the man. This

‘intimacy’ is used as a valid point of comparision with the voice and stance of
Theroux.
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ResultsPlus

Examiner Comments

Applies some interesting contextual knowledge regarding Theroux’s
geographical references. Evidence that the Anthology has been studied closely.

OO ResultsPlus

Examiner Tip

Study the Anthology texts as thoroughly as you can. Research around the
contexts that shape their content.
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Examiner Comments

<@Zl?esults%@lus

Shows some understanding of the term ‘Bohemian’. Uses this to develop valid
points about the influence of the city on Beckett's persona and is therefore
consistently on task.

Interesting slant on Theroux's triple interrogatives.
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Examiner Comments

Comments on the tone of Theroux are supported by careful analysis and
comment.

Similarly insightful exploration of the voice of Beckett as incorporated by Calder.

GCE English Language and Literature 9ELO 01



....... The. an7ple... prtgyrmentee.declweh e renfence
....... Comvede.  Lhe iy eevtettons. et s hWhe
cggork. M thes bow. e cle o err
........ ' xﬂMxﬁ%Mﬁm:,Mapfh/%mnhn
Mgﬁ ........ M(@c/mm ........ Lackel loke this

ele i,

..... Thaooy . (ctPece s, gmymémﬁvfmf
..... Oace. 0%re. Jiing. che boncr. Lo cophacie. how e,
Aoy m«éﬁz@ﬁﬂm{)@f{yﬁm@f ...............
. Bechelf ar covmcere.. cohe. cleucok. obar
MﬂJM{hJMWm ..... of ele presron..and ...
bolrennanmm. Thavoy. corknusc. TH coctr e axk
Haeh marnty s faor The. adyechucs presentd.
crak. cleomuhe giclel o a.gnory. ceee. place.

M cle. @&mafﬁdm-m cent mved., bt P

@Wu@?rkn ........ Wnd@muhcpuﬂd .................

GCE English Language and Literature 9ELO 01

13



ResultsPlus

Examiner Comments

Deconstructs Theroux's description of the Parisian suberbs effectively. Links
between form and function are clear.

The following is a less successful response to Question 1.

SECTION A: Voices in 20th- and 21st century texts

Read Text A on pages 4-5 and Text B on page 6 of the source booklet
before answering Question 1 in the space provided.

1 Compare the ways in which the writers create a EMIOE as they reflect upon
Paris and its influence on the author Samuel Beckett, who lived there.

In your answer you must consider linguistic and literary features, drawing upon your
knowledge of genre conventions and context. .
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ResultsPlus

Examiner Comments

Opens with an essentially straightforward comparison and a general definition
of the conventions linked to the travelogue form. Evidence of planning and of
intended ‘balance’ across the two texts is a promising sign.
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tZExammer Comments

Develops general comparison between the main focus of each text.

Offers terminology when considering Theroux's technique. Is aware of effect
but struggles to articulate this other than attributing the humour generated
by Theroux's adjectival choice as ‘not feeling the need to use more complex

adjectives'.
Does begin to develop a link between Beckett's persona and Paris, but stuggles

again here.

A

OO ResultsPlus

Examiner Tip

Try to explain the effect of language choices as fully as you can.
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Examiner Comments

Detects the connection made between Theroux and his audience via the
American reference but this is not fully developed.

Understands the personal insights afforded by Calder’s friendship with Beckett
and the direct speech incoporated into the article, but comments are essentially
observational/lacking in development.
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ResultsPlus

Examiner Comments

Mid paragraph shows awareness of technique but this is not fully developed - a
pity.
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Question 2

'All My Sons' proved a popular choice for centres this series and responses presented across
the full range of achievement. Most demonstrated a good understanding of the play.

Exploration of the extract in successful responses offered focus on Kate's grief and
desperation, linking this, with some fluidity, to the evident tensions with Chris and Keller
here and throughout the play. They used the 'signs' of the dream and the tree as the basis
for investigation and were able to consider aspects of staging to good effect to support
their assertions. The best were able to fully link authorial intent and crafting to its effect

on the audience and as such could comment with insight on Miler's development of Kate's
monologue and the dynamic between mother/son, husband/wife. These also offered close
comment on the construction of the voices contained in the extract, linking form to function
and applying terms with accuracy and in good range.

Less successful responses tended to the descriptive regarding the notion of Kate's grief,
often presenting narrative summaries as opposed to Miller's dramatic intentions.

Many responses dealt with the contextual implications of the play which were well linked
to this particular extract and/or the wider play. Again, the difference between stronger and
weaker candidates was the ability to embed these contextual ideas to authorial decisions
rather than simply describing issues of war at the time. Those that considered the text as

a performance piece, considering dramatic conventions and techniques were rewarded
against the contextual AO.

Pathways across the broader play were many and varied. Those that sustained focus on the
task were rewarded. Many cited Frank’s production of the horoscope and Kate's increasing
religiosity. Chris's love for Ann is obviously a principal source of tension between mother
and son. The very best considered the reasons behind Kate's refusal to accept the death of
Larry and her belief that to accept his death was also to accept the guilt of her husband.

This is a reasonably successful response to Q2 that was awarded a mark of 14 which places
it towards the top of Level 3.

Indicate which question you are answering by marking a cross in the box X, If you change your
mind, put a line through the box & and then indicate your new question with a cross [X.
Chosen question number: Question2 M Question3 [l Question4 [
Question5 [1 Question6 £l Question7 [

Question8 [
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ResultsPlus

Examiner Comments

Starts with valid focus on the representation of Kate which shows an awareness
of Miller. Exploration of stage direction consolidates this

Wmm PR, .
&in.a.n.pﬁnh.mmw.‘_, ...... Jn.d MMM pm&u.% ........
a...padd 5t gasua. Mate. sa... m».upuln.tmm ....... ugm.h.msw 8f....
Claad  wua AalA nnm\:nc'u ) . am PP laata

it AA Al

GCE English Language and Literature 9ELO 01 21



A A J_u:.mm t*kmw& ebiaod UV canan  out Msart ..

...... B oQIAKD... Ias... mmmuﬁ ‘-xmu.m% Ko adald st ...
....... chareaua..... Tas. d.-.&..m.&ws.nmn.l.b.u& Ww M_a_mﬁm

ﬂExaminer Comments

There are some interesting points about the seeming contradiction

between Kate's actions and her perceived power within the family that would
have benefitted from further development/analysis.

The comments on dialogue and non-fluency are valid, links to tension are also
relevant but again, slightly undeveloped.
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ResultsPlus

Examiner Comments

Shows awareness of the symbolic significance of the tree. Links to post- WW2
context are valid but assertions regarding Miller's intention to ‘give hope’ would
need more support/analysis to sustain them.

Aoetissoa. Aaase . araal WAslalg.... a0 dbae . Aaaseusd e b dlest
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ResultsPlus

Examiner Comments

Begins to explore rising tensions and the broader implications of Larry’'s death
to the family but lacks precision here which leads to some repetition.
Contextual points show promise, but are not fully developed or integrated.

When making points on context try to link them directly to the text and what is
happening in the play.
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ResultsPlus

Examiner Comments

Extends to consider the signs provided by Frank and links these to the tense
dynamic between mother and son. Application of terms at word level is not fully
secure, however.
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ResultsPlus

Examiner Comments
Extends to consider Ann as a factor here. Points are valid. Comments show good
interpretation but fall short on the specifics of analysis.
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Question 3

A Streetcar Named Desire was the most popular text studied by centres this series. The
extract follows the loss of Mitch as a means of escape for Blanche and develops the fantasy
she constructs around Shep Huntleigh. As Blanche's mental instability increases, Huntleigh
becomes a more vital and dominant illusion.

There was much to go on in the extract in terms of Williams' construction of Blanche's
voice to reflect her deteriorating mental stability placed in opposition to the mocking - and
sinister - developments in the voice of Stanley. The best analysed both with some insight
and precision applying frameworks and terms in good range. Successful responses looked
at the nature of Blanche's dependence on men through close consideration of the different
facets of her illusion and thus sustained focus on the central issue of the task. Successful
responses considered the staging of the scene and drew interesting conclusions about
actions and delivery that conceded fully to the dramatic form. Selection of material from the
broader play was designed to reflect on the differing nature of female dependency on men
with some insightful comment on Stella and the nature of her need for Stanley or Eunice's
practical reliance on men. These also placed the male - female dynamic in the broader
social/historical context of the play and were able to tailor comments to differing attitudes
and relationships across the play.

Less successful were those that deviated quickly from the extract the providing a summary
of the ways in which Blanche and secondarily Eunice and Stella depended on men. These
tended to describe rather than analyse and offered little sense that the characters were
dramatic constructs. Again, contextual ideas had been extensively taught to candidates but
centres should be cautious with the notion of placing too much emphasis on biographical
context at the expense of contextual implications of form and genre.

This is a successful response to Q3 which was awarded a mark in Level 5.

Indicate which question you are answering by marking a cross in the box [X. If you change your
mind, put a line through the box # and then indicate your new question with a cross [X.
Chosen question number: Question2 [E] Question3 [E Question4 [
Question5 L[] Question6 [] Question7 [
Question8 [J
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ResultsPlus

Examiner Comments

A well structured and expressed opening which promises focus on the task and
an awareness of the contextual factors that have shaped the play as a whole.
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Shows good understanding of the play and the factors that have shaped the persona
of Blanche. Gets down to analysis of Miller's craft early - a good sign - with some subtle
investigation of the noun ‘intimacies’ which is contextualised socially and dramatically.

The exploration of the stage directions presented at the start of the extract is thorough and
focused. Links to other parts of the play are integrated with some fluidity and confidence.

Sustains focus on the central issues of task.

ResultsPlus

Examiner Comments

Remember that the text is a play and that dramatic conventions are central to
its context.
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The response progresses well. Comments and analysis are integrated and links
between form and function are well drawn and supported.

The movement to consider the differing facets of ‘dependency’ shows
understanding and insight into the construction and presentation of character
through dialogue, action and stage direction.

<%ZResults@Ius

Examiner Comments

Exploration of the Stella/Stanley relationship is very effective. It picks upon the
nuances of dependency in a way that is insightful and oft-sophisticated. The
facility with which the response moves between the extract and the wider text -
with reference to the ATO pin - is impressive here.
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tz ResultsPlus
Examiner Comments

The issue of ‘validation’ is progressed with confidence.
The references to Miami/Dallas are used to polarise the attitudes and the
aspiriations of the New and Old South and thereby integrate contextual

comment and also link to the wider text. This assurance characterises the
response as a whole.

OO ResultsPlus

Examiner Tip

Avoid ‘bolting on’ comments on context. Try to integrate them into the main
body of your response whenever the opportunity arises.
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ResultsPlus

Examiner Comments

The juxtaposition of Stanley’s word and actions with those of the Doctor at the
end of the play is clever and confident. The response never loses sight of the
task.
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Question 4

There were relatively few responses to Elmina’s Kitchen this series. However, those that
studied this text appear to have fully engaged with it and with the focus of the task. There
was much evidence of good teaching here, especially relating to context. There were
insightful, often personal references to Hackney's so-called ‘murder mile’" and to well
researched educational data that illuminated the attitudes of Deli and Ashley in the given
extract. Successful investigations often considered the influence of Anastasia on Deli and
linked this across the broader text.

The best looked at the construction of voice and offered comment on characteristics such as
the integration of patois and shifts between the vernacular and Standard English to develop

the contrast between father and son and the attitudes, and aspirations, they present. Some

were able to offer careful consideration of the concept of black masculinity
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Question 5

This extract presented afforded much opportunity to explore the contrasting perspectives of
Dora and Frank Strang and, through the questioning techniques of Dysart, the influence of
these conflicting ideas on Alan. Links to the broader text covered an interesting range such
as the litany applied by Alan in the rituals with Equus, his overriding quest to be one with

his god, his confusion of spiritual and sexual ‘ecstasy’, his shock at seeing his father at the
cinema. Freudian concepts were very much at the centre of many investigations.

Successful responses explored the extract analytically. They differentiated the voices from
which it is comprised by exploring the factors, contextual and dramatic, that shaped them.
These applied literary and linguistic frameworks and terms accurately and in good range

to comment both on the influence on Alan and on the role of Dysart and the professional
methods he uses to elicit information from the Strangs. They were able to draw conclusions
about the parent/child dynamic which they used as a springboard for comment on the
broader text. Contextual factors were applied with relevance to illustrate, for example, the
Freudian approach of Dysart, or the orthodox nature of Dora’s faith. They also showed
awareness of the dramatic techniques and conventions that characterise the scene and
evidence Shaffer’s craft.

Less successful responses treated the extract chronologically and simply summarised it.
Analysis was thin and undeveloped and there was limited extension beyond word level
comment. As such there was limited differentiation of voice. Some did not look at the
extract in any real depth, moving quickly to a generalised discussion of Alan’s relationship
with his parents. Some did not reference the text as a play and thus missed opportunities
for contextual comment other than received psychological /psychoanalytical ‘wisdoms'.

The following is a very straightforward response to the question on 'Equus'. It was awarded
a mark of 7 which places it in Level 2.

Indicate which question you are answering by marking a cross in the box [&. If you change your
mind, put a line through the box #& and then indicate your new question with a cross [X.
Chosen question number: Question2 [ Question3 [ Question4 [l
Question5 Kl Question6 [E! Question7 [

Question8 [
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<@Zl?esults@lus

Examiner Comments

The response has focus on the task with a description of the conflicting
attitudes to faith presented through Dora and Frank Strang. There is general
understanding and a sense of the whole text from the outset that moves

beyond the simple description that would signal a Level 1 response. There is,
however, little appreciation of technique.
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<@ZResults@Ius

Examiner Comments

Comments on context are not really integrated into the response. There is valid
point about Stanislavski in terms of contrasting approach to voice and dialogue
but this is not developed and the point is therefore ‘stranded at the end. As is
the point about contemporary attitudes to Atheism.

Examiner Tip

Link comments on context to the play and the language from which it is
constructed.
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ResultsP

Examiner Comments

Issues regarding Faith and sex are handled in a very general and straightforward
way. They show surface understanding but are insufficiently developed to reflect
any real insight into Shaffer’s craft.

us
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Examiner Comments

There is an interesting point about the inaction and silence of Frank that is not
developed. Similarly Dora’s extreme religiosity and its placement of the spiritual
above the physical is suggested but not developed to anything like its potential.
The reference to Larkin achieves little.
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Question 6

The extract provided much opportunity for those that studied The History Boys to explore
Bennett's use of Lintott to offer bitter comment on the historical and current passivity of
women in a patriarchal society.

Most picked up on the significance of the fact that she is the only female voice in the

play. Successful answers commented on the dynamic between teacher and students and
mocking/critical tone through which Lintott’s voice is constructed and the often apologetic,
sometimes embarrassed voices of the boys when she confronts their prejudice. They
were able to separate the different voices here and through the application of relevant
frameworks and terminology comment on Bennett's craft. The best considered her
intellectual status through references to Wittgenstein, Elizabeth | and links to, and
comparison with, Hector and Irwin and used this to contrast with her treatment as a
professional woman - often citing the headmaster to support their comments. The best
placed the extract in its historical and social context and used comments on Thatcher and
changes to the education system (and broader British society) to comment on the irony of
Lintott's representative position.

Less successful responses were essentially narrative/descriptive. The offered limited
acknowledgment of the text as a play or of the characters as dramatic constructs. Analysis
of method was thin and often inaccurate and links between form and function undeveloped.
Many misread the tone/register of Lintott's voice and therefore the attitudes she both
challenges and represents. Others made wildly broad assertions about the changing role of
women based on thin understanding of the socio-political context that frames the play.

The question invites discussion on the gender inequalities in the British education system
and in broader society. The best responses considered a full range of the opportunities
afforded across the play including Bennett's presentation of marriage (through Mrs Hector
and the Headmaster's wife); the sexual objectification of women represented through
Fiona and Dakin’s attitude towards her and Lintott's extensive role as astute and perceptive
commentator on the patriarchal nature of British society through which Bennett challenges
both an overtly male society and the stereotyped role of female passivity.

This is a reasonably successful response to Q6. It was awarded a mark of 17 which places it
towards the bottom of Level 4.

Indicate which question you are answering by marking a cross in the box . If you change your
mind, put a line through the box & and then indicate your new question with a cross [X.

Chosen question number: Question2 [El Question3 [El Question4 [
Question5 [1 Question6 X Question7 [

Question8 LI
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Examiner Comments

It starts with valid points on social, historical and political context with a slant on
gender that promises focus on the task.
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Examiner Comments

Some valid comments on the role of Lintott as narrator, and of her relative
stabililty over time.
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Examiner Comments
Shows greater awareness of the the irony that underpins the construction of

Lintott's voice here as she handles the preconceptions of the boys.
Comments to broader context have worth but lack clarity at times.
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Examiner Comments

Provides evidence of Bennett's craft through some valid analysis of language
and dramatic structures. Misses some of the subtleties regarding Lintott's
inability to act in the face of historical and social prejudice.
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Examiner Comments

Evidence is provided for the perceived ‘dominance’ of Lintott from the dynamic
between teacher and pupils and the sentences structures used to develop

this. Points here extend across the play to cover Lintott's exchanges with the
headmaster. Continued assertions regarding her power and dominance are not

A Sq:;'eirj etuclent.. ﬂfow;é- Mwyﬁﬂqé«eﬂ ......... ale. Gs....

wholly convincing, however.
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Question 7

Relatively few centres chose to study Top Girls this series. Responses did cover a reasonable
range of achievement all the same.

In the extract Marlene and Joyce look towards the 1980s and voice their opposing stances
on the issues of gender and politics. The voices of the characters are shaped by their
personal and professional experiences and the best responses were able uses these as a
basis for comment on their construction which integrated contextual factors. The voices
contrast significantly and there was scope for the best to analyse their construction in
developing this contrast. References to Thatcher generated some interesting comment but
focus on the task sometimes varied. Again, the difference between stronger and weaker
candidates was the ability to embed these contextual ideas to authorial decisions rather
than simply describing issues of gender and/or politics at the time. Those that considered
the text as a performance piece, considering dramatic conventions and techniques were
rewarded against the contextual AO.

Candidates were encouraged to explore attitudes to gender and politics in other parts of the
play. Some commented on Churchill's presentation of the overriding contradiction that was
Margaret Thatcher; the depiction of Marlene, Nell, and Win as professionally successful and
economically independent women; the dinner party in Act | which allows Churchill to draw
connections between women from vastly different classes and historical eras.
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Question 8

The extract provides opportunities to discuss the differing attitudes of Hugh, Yolland and
Owen towards language and change. The conversation here places Owen in conflict with his
father and also reveals Hugh's understanding of the links between language, change and
power to which his son is seemingly oblivious. Yolland is an additional voice and perspective
that brings layers of irony to the extract. Successful responses explored the methods -
dramatic and linguistic - used by Friel to construct the voices, and the dynamic between
them, here.

Responses to Translations covered a fully range of achievement but only the very best were
able to fully analyse the language choices used by Friel when developing such contrasting
attitudes and characters. Those that offered analytical comment on, for example, the
complex and pedantic nature of Hugh's voice or Yolland's fascination with the etymology of
certain place names, or Owen’s use of the renamed towns to attempt to assert himself over
his father were rewarded significantly. Those that linked these aspects of voice to the idea of
language and power were characteristic of a high-level response.

Successful answers investigated the extract analytically and in detail. They applied
frameworks and terminology to appropriately selected evidence and offered comments
that sustained focus on the task whilst developing clear links between form and function.
Also successful were those that treated the text as a dramatic work through consideration
of stage directions and issues of performance and delivery. Contextual factors in successful
responses were linked directly to the task rather than incorporating tranches of learned
social or political data.

A significant minority of less successful responses did not investigate the extract itself in any
detail, moving swiftly into a general discussion of the theme of language and change. The
potential to reward these beyond the low-mid levels of achievement was very restricted.
Others offered only minimal specific analysis, with terms in limited range and accuracy.

The question encourages an exploration of attitudes towards the colonisation of the Irish
language by the British through the overriding metaphor of translation. There are many
opportunities for this and successful responses considered several such as the role of
Owen as ‘go-between’; Hugh's awareness of the need to change and evolve despite what
appears to be his preoccupation with the past; Maire's quest for English and the social
reasons that underpin this.

The following is a reasonably successful reponse to Translations. It was awarded a mark of
18 which places in mid - Level 4.

Indicate which question you are answering by marking a cross in the box [X. If you change your
mind, put a line through the box # and then indicate your new question with a cross .
Chosen question number: Question2 [El Question3 [l Question4 [

Question5 [J Question6 L[] Question7 LI

Question8 [A

A Tin , L asdde. Ot HeRAL.. (s

[
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ResultsPlus

Examiner Comments

Opening offers potential contrast between Yolland and Owen which bodes well.
Points on context are valid but not really integrated at this point.
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ResultsPlus

Examiner Comments

There is some shaping of the contextual information here to Yolland's
romanticised perspective, but this could have been much more specific.

Examiner Tip

Link comments on context as directly as you can to the actual extract or from
evidence drawn from the wider play.
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Examiner Comments

Evidences Friel's construction of Yolland's voice and his deference to, and

respect for, Hugh.
Slight misundersanding of the mis-naming of Owen ( which came from Yolland)
but the comments regarding Owen'’s use of this to contruct an alternative

‘professional’ and Anglicised identity are interesting.
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ResultsPlus

Examiner Comments

Struggles slightly regarding references to the use of Latin, but the attempt is a
worthy one.
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ﬂExaminer Comments

Begins to unpick aspects of the elevated nature of Hugh's voice. Interpretation is
valid but essentially straightforward here althought the sense of audience is
worthy.

Is beginning to move sequentially through the extract at this point which
detracts from the focus of the response,

Examiner Tip

Avoid simply moving through the extract in sequence. Try to group relevant
points together.
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Examiner Comments

Detects Owen's use of the Anglicised names to attack his father. Could be more
developed here, however, although projection to his later remorse is linked well.
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ResultsPlus

Examiner Comments

Tracks Hugh’s ultimate acceptance of the need for change and acceptance with
some precision and some valid analysis of Friel's technique.
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Paper Summary
Based on their performance on this paper, candidates are offered the following advice:

SECTION A

Read the question carefully and follow its specific demands.
Plan responses with a clear understanding of genre, audience, purpose and context.
Remember that a key focus is on the construction and presentation of 'voice'.

Look for the link between the two texts - this might be based on issue, content, context
or genre.

Try to achieve an integrated comparison rather that working through each text
sequentially.

Always support assertions with evidence drawn directly from the source materials.
Analyse this material as closely as you can to evidence the writer's/speaker’s craft.

Aim for a balanced coverage of both the Anthology and the unseen text.

Develop a flexible “toolkit” of frameworks that can be applied to a variety of texts along
with a range of literary and linguistic terminology, rather than relying on prescriptive
mnemonics or lists of features, as this can lead to “feature spotting.

Try to be familiar with the texts in the anthology as this will save time when planning.

SECTION B

Read the question carefully and follow its specific demands. Use this focus for your
response to both the extract and the play as a whole.

Start your response with a detailed exploration of the extract - use this as a springboard
from which to extend across the broader play.

Try to achieve a balance between coverage of the extract and references across the play.

Always support your assertions with evidence from the extract or quotes from the wider
play. Analyse this evidence as closely as you can.

Avoid 'bolting on' learned contextual information. Try instead to link it directly to the
task and the evidence you provide.

Always consider the dramatic conventions of your chosen text. Remember it is designed
as a performance piece. Think about setting and stage directions. Remember that
characters and the dynamics between them are constructs of the author.
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Grade Boundaries

Grade boundaries for this, and all other papers, can be found on the website on this
link:

http://www.edexcel.com/iwantto/Pages/grade-boundaries.aspx
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