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Introduction
In Unit 2 of GCE English Language and Literature (9EL0), titled “Varieties in Language and

Literature”, students are expected to apply the skills of close, contextualised, comparative reading,

showcasing knowledge of both literary and linguistic terms and concepts. They need to synthesise

their learning, integrating language and literature together, in order to analyse both short unseen

prose texts, and studied literary works. Their work in both areas is organised thematically: students

pursue one of four topics (‘Society and the Individual’; ‘Love and Loss’; ‘Encounters’; ‘Crossing

Boundaries’). They are expected to demonstrate evidence of wider reading in, and thinking about,

the topic they have studied in their examination answers.

Section A involves the analysis of one unseen extract. Candidates are expected to present an

organised, fluent commentary on the writer's choice of structure, form and language, making

inferences on how these authorial choices are shaped by the attitudes, values and ideas detectable

in the text, and from their wider knowledge of any contextual forces exerting pressure upon the

writing. They should show evidence of broad understanding of their chosen theme in their analysis,

using it to enrich the specific discussion of the passage presented for analysis.

Section B assesses candidates’ knowledge of the authorial methods used in, and the readerly

reception of, two studied literary texts. The texts must be aptly contextualised, using contextual

materials relevant to the question focus. The texts must also be compared and contrasted on

points of significant relevance. Many aspects of the works are suitable for comparison, including

the manifest content (plot, character, theme, setting, etc.); the literary and linguistic techniques

used by the writers; the contextual factors shaping the texts’ production and/or reception, etc. All

such contextualisations and comparisons must however strive to be relevant to the specific

question asked.

It is vital that centres are aware that Sections A and B do not correspond to Language and

Literature exclusively. A small minority (many fewer than in 2017) did not deploy terms and

concepts drawn from linguistic analysis to aid their analysis of the literary texts studied. The

Specification and the Section B Mark Scheme make it very clear that literary texts should be

subjected to an integrated language and literature approach.

SUMMARY OF SECTION A

Stronger answers looked at the unseen text as a whole and were able to discuss it as a complete

piece of writing, rather than as a series of techniques to be identified without any developed

analysis of the shaping of the piece.

There was, as in 2017, evidence of candidates using the rather limiting approach of working

chronologically through the extract, sometimes paragraphing their own work in accordance with

the structure of the passage and offering an explanation of the content. A further danger of this

approach is that, if the candidate is pressed for time, the final paragraphs of the extract are

neglected. This year, this approach proved particularly problematic in the extracts for ‘Love and

Loss’, ‘Encounters’ and ‘Crossing Boundaries’, in which vital clues to the overall mood and tone of

the pieces were placed in the concluding paragraphs.

While many lower and lower-middle band candidates are able to detect a fair range of linguistic and

literary features in the paragraphs they work through, and offer mostly accurate definitions of

terminology, there was not always evidence of an ability to articulate the effect of such techniques.

Many markers commented on the significant numbers of answers that resorted to ‘feature

spotting’:
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“many students appeared to rely on a general, feature-spotting approach, with some attempts at

an exploration of how language is used via brief discussion of form and function, often

characterised by fairly obvious points being made, then discussed in brief, supported with (not

always relevant) examples from the text, and then moving on to the next point. Often with these

middle-bound responses there was little attempt of a holistic overview or desire to evaluate the

article through a ‘whole text’ approach.”

“centres need to ensure students have the necessary 'terminological toolbox', but just as important,

that they can apply the tools to the overall meaning of the text and not just 'feature spot'. They

need to train their students to be genuinely analytical”

“Single word analysis, whilst it has its place, doesn’t allow students to be critical. Students should

very carefully choose their evidence and anaylse both the methods being used and connect this to

the purpose/writer’s ideas. Listing endless techniques doesn’t help; be selective in the methods you

choose to talk about. Sometimes a pronoun is just a pronoun!”

The most successful answers discussed the implications of specific lexical and syntactical choices

and showed how attitudes could be conveyed precisely through tone. They were able to move

beyond feature-spotting and to explore shifts in register, as well as generic conventions and

deviations. The use of supporting relevant contextual material also had a significant effect on

achievement. As one marker commented, “Students with a more detailed contextual understanding

often did better in the other assessment objectives too. A greater readiness to consider the real

world meant that they were more likely to see the writers’ use of LSF as a way to connect to and

influence that real world and therefore less likely to fall into the trap of feature spotting. Students

who did less well with context often tended to deal with it all in the first paragraph and then not

refer to it again throughout the essay".

SUMMARY OF SECTION B

The best responses were thoroughly integrated and comparative in their approach to answering

the question. They were highly selective in the comparisons they chose to make, considered what

the specifics of the question might be (framing the opening of their response accordingly), and

explored a significant range of literary and linguistic terminology.

However, several examiners expressed concern that very few candidates were able to meet all four

AOs fully in their answers.

AOs 1 & 2: Markers noted a discernible improvement in AO2 work in the 2018 series, though some

concerns remain about responses dealing with poetry. There was much less evidence than in 2017

of scripts which assumed that Section A requires exclusively linguistic analysis, and Section B

requires literary analysis only.

AO3: This year saw further improvements in AO3 achievement. The best answers ensured that

contextual materials were judiciously selected to assist the analysis of language and literary

features in the texts. Answers providing fewer contextual factors of relevance outscored answers

which included huge amounts of impressively remembered but ultimately irrelevant detail. The

contextual material that was produced was once again somewhat unbalanced, however. Contexts

for textual production (socio-historical details, intertextual relationships, staging/publishing history,

authorial biography, etc.) were more often deployed than contexts of reception (reviews, criticism,

cultural influence, personal response).A blend of both tends to produce the richest answers.

AO4: comparative work was again highly variable between scripts and centres but many examiners

remarked on their sense that AO4 work was least impressive of the AOs for this unit. The following

comments from markers identify the principal concerns:
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“Links were often superficially made between literary texts. Candidates had obviously been well

versed in sign-posting links to the examiner, but very often these links had no grounding.”

“The discriminating factor for this unit seemed to be how the candidate adopted a comparative

approach. I saw many responses where the students had used alternating paragraphs for each text

but didn’t really offer any comparison as they moved between the texts. Paragraphs began with

‘Another way the writer presents the opportunities and dangers …..’, and proceeded to make points

moving then to the next text without making any clear link. Students need to be aware of the need

to make clear and relevant links between the text throughout the essay in line with the assessment

objectives. Students should also be reminded of the value of making contrasts as well as

comparisons as many responses were solely focused on finding similarities.”

The most successful candidates were those that could identify rich points of comparison or

contrast, including comparisons of language or literary techniques in the two studied texts, or

subtle comparisons of relevant contextual factors. The very best candidates spent time picking

apart the multiple meanings behind their quotations, creating the depth of argument and then

comparing the outcome with their partner text.
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Question 1 

The majority of answers showed an appreciation of Moran's essential message regarding shyness;

higher-scoring answers combined this understanding with a thorough analysis of the effects of the

techniques used by Moran, whereas lower-scoring responses were either descriptive and focused

on the content, or undertook an unintegrated feature-spotting approach. This latter approach

yielded a high quantity of technical terms, but little in the way of insight into how such features

were used by the author to craft his text for a specific audience in a specific context. A large

number of answers picked up on the writer's use of parenthesis, and were able to explore tone and

other effects. They also referred to the software allusion, and plenty quoted the shop sign. The

phrase "plastic and pliable" was a very popular quotation because it enabled candidates to mention

alliteration, although some lower-scoring answers showed a misunderstanding of the word "plastic"

in the context of the article and started discussing fake personalities.

The interpretation of contextual factors was a particularly disappointing feature of this year’s

answers on “Society and the Individual” (and indeed on all of the Section A questions). Comments

were usually quite simple, referring to “intellectual” readers, variously “right wing” or “left wing”, of 

The Independent or "fans" of Moran; these were usually mentioned in the answer's introduction and

were not related to the subject matter or the writer's techniques. Given that this was the second

consecutive year in which the passage was a feature/lifestyle article, it was surprising to find many

answers paid scant attention to the generic features, and the function of this type of writing in this

type of publication. More discerning responses showed an awareness of the relatively modern

phenomenon of the self-help industry in relation to Moran's argument, or the ways in which digital

culture and social media makes shyness even less socially acceptable than in previous generations.

Such readings are the hallmark of students who have done wide reading and thinking about the

relationship between individuals and the values and attitudes of the societies in which they live.

Too many, however, seemed to have done little such research or exploration of their chosen

theme, or appeared unsure of how to apply it to the task.
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This is a largely successful answer, meriting a score

in the middle of Level 4. The introductory

comments on audience are prone to

generalisation but somewhat saved by the

suggestion of a possible secondary audience. The

answer picks up on Moran's varied tone and

register but the expression sometimes lacks

precision, e.g. his message is both "pessimistic and

encouraging."

High points include the analysis of 'hyperbolic

metaphor' and the detection of tonal and topic

shifts, but it is rather speculative elsewhere, e.g. on

signficance of "sparkling".
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This answer was a very typical response to

Question 1 in this series, in which the vast majority

of answers were placed in Level 3. It begins with

rather vague, weak comments on purpose and

audience. Although the candidate correctly

identifies, and sometimes analyses the effect of, a

range of language features, the answer lacks

direction because it does not have a consistently

secure grasp of Moran's intentions. Like so many

other answers on Q1, it is, despite glimpses of

analytical spirit, more prone to giving mere

descriptions of features. It lacks the discrimination

and control required for a Level 4 score. The

explanations of points are sometimes laboured. It

is a full page longer than the previous script, but

achieves rather less.

Be sure to read the text thoroughly and ensure

you have a firm grasp of the author's purposes in

the text as a whole before you begin writing your

answer. A shorter relevant answer, briskly written,

will always score more highly than a longer, more

laboured, feature spotting response.
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Question 2 

Lewis’ text was handled well, perhaps in part due to the universal nature of the topic, a wide

familiarity with the author’s ‘Narnia’ novels, and no doubt also because it dealt with both love and

two types of loss: losing a loved one, and loss of faith. (Last year’s ‘Love and Loss’ extract was

principally concerned with love.). While some weaker candidates clung to the more obvious,

occasionally surface level, reading of the texts, some responses reflected expertly on the nature of

grief, Lewis’ structural tactics, and the notion of reception. Some candidates made the mistake of

working through the text paragraph by paragraph, and then finding themselves short of time when

it came to dealing with the final paragraph’s crucial development, as the author teeters on the edge

of a loss of faith. Such answers were almost inevitably impoverished by a flimsy treatment of Lewis’

troubled relationship with God.

Of the four unseen passages on offer, the Lewis extract produced the best work in terms of

students analysing the relationships between language, form and function. Most students capably

detected a good range of the techniques deployed by Lewis, and, crucially, the reasons why he

might have used them to achieve his purpose and to reach his audience. However, context was

highly variable: as one marker observed, “it was disappointing to see some students assume that

the audience consisted solely of ‘fans’ of C. S. Lewis, and those who have personally experienced

grief. Inevitably, this led to a rather reductionist interpretation of Lewis”.
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This answer scored very highly because it meets all

the demands of the question, hitting all the

assessment objectives. It reveals not just an

understanding of the passage from C. S. Lewis's

book, but a sensitivity to wider issues raised in

writing about love and about loss.
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Question 3 

Most answers revealed an awareness of the significance of Viv Albertine's encounter and

recognised the rite of passage element of the text. Most candidates focused on a range of relevant

details, and were alert to the linguistic features characteristic of moments of excitement and

epiphany. Lower-scoring responses tended to construct their answers around a list of features,

rather than articulating an overview of the whole text. This latter approach is more likely to produce

successful responses, since the student is compelled to have finished comprehending before

beginning the answer. Once again, in this series, too many answers seemed to have done a quick

skim read of the passage, then worked through it paragraph by paragraph. Fatally, those who ran

out of time neglected the key detail in the passage’s closing lines, implying that the desirability of

John Lennon was to a great degree based on his ‘normal boy’s voice’ being the antithesis of the

‘scary’ voice of her father.

As one marker put it, “high-scoring responses analysed the ways in which Albertine vividly

described this turning-point in her life, and showed an appreciation of the way she uses sensory

language to depict the scene; they also engaged with the writer's sense of excitement.

Sophisticated answers showed an awareness of the remembered and remembering selves as

crucial elements of the narrator's perspective. Context was not dealt with very convincingly: most

responses talked about music fans and fans of Viv Albertine; but there was not as much meaningful

exploration of the memoir genre, or the beginnings of modern celebrity culture, as one might have

expected.”
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This answer meets all the criteria for a Level 5

score: it demonstrates a clear understanding of the

passage and also the typical features of writing

about encounters and the physical and

psychological reactions that follow from such

moments; it is soundly contextualised on the

whole, though occasionally prone to speculative

interpretations that don't really convince; it also

makes insightful comments about the links

between language, form and function.
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Question 4 

Markers reported a wide variation in the quality of answers to this question. Surprisingly, few

responses noticed the promotional nature of this text, clearly signalled in the preamble; many did

not explore contextual features in any depth, seemingly unaware of the feature article as a genre or

the ways in which many such articles have a promotional purpose. The majority of responses

focused on the text's content and seemed to find it difficult to say anything worthwhile about the

writer's craft, although they were able to identify a range of linguistic features, such as lexical

choices and adverbs. As one marker observed, “It was rare to find meaningful exploration of the

final two paragraphs of the extract, which was a missed opportunity to explore the way the writer

uses narrative strategy to develop her perspective and reveal her values and attitudes.”

Equally surprising was the limited use made of wider reading on the subject of crossing borders.

Candidates have studied two literary texts on this theme, and are expected to have undertaken

wider reading around the issue. Few candidates made palpable use of their reading on the subject

in their answers on Lappin’s promotional article. This was particularly surprising because the

Question 8 work often showed that much productive reading had been done, and it was often used

impressively to illuminate the analysis of the literary texts.

That said, when students did grapple with the genre(s) of the Lappin extract, and were alert to the

values and attitudes it revealed, high scores were achieved.
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For AO1 and AO2, this is clearly work of Level 5

quality. The lack of context (AO3), however,

suppresses the score signficantly.

Ensure that you are alert to the context of the

extract you are writing about. Ask yourself: to what

genre does it belong? Does it follow the

conventions of that genre? If not, why not? Who is

the likely or intended audience for this writing?

What will its readers experience while reading it?

Who has published it, and why? What 'real world'

factors exert pressure on this writing? In this case,

the desire of Elena Lappin and her publisher to sell

more copies of her book explains the placing of

this summary of its contents in the features or

lifestyle section of a daily newspaper; her anecdote

about discovering her father's origins adds to the

'human interest' aspect of the book and article

alike.

Also, remember to read the opening preamble to

the extract. It is there not only to 'set up' your

understanding of the passage; it will contain vital

clues to the contextual factors you must discuss.
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Question 5 

The Great Gatsby was the most popular anchor text, with Great Expectations a distant second. 

Othello and Larkin and (although few in number) answers on A Raisin in the Sun were mostly

successful. There were very few answers on The Wife of Bath, and no examiner reported seeing

work on The Bone People.

There was some evidence that candidates, even clearly able ones, were reproducing pre-prepared

essays on ‘Society and the Individual’ in general, rather than addressing the specific terms of the

question on ‘change’. Most answers did however engage with the terms of the question, and some

explored the "observing" as well as the more popular "experiencing” of “significant change"; those

studying "Gatsby" were able to focus on Gatsby and Myrtle’s experiences of changing social status,

but relatively few considered Nick and the extent to which he, and his narrative perspective, are

altered as he falls under Gatsby’s spell. Similarly, answers on Great Expectations found it easy to

detect moments of significant change in the lives and personalities of Pip, Miss Havisham, and

Magwitch, but the analysis of linguistic and literary features tended to be rather superficial, more

typically noticing a feature than offering deep and contextualised analysis of how and why Dickens

deployed it to advance the novel’s fascination with personal, social and economic change. 

Othello answers were similarly adept at a identifying the experience of change in characters, most

often of Othello and Emilia; the best were able to link this to literary and linguistic features

(including metaphor, repetition, exclamation, rhetorical parallels) that revealed the extent and

intensity of the change. The most popular Larkin poems were "The Whitsun Weddings", "An

Arundel Tomb", “Mr Bleaney”, “Sunny Prestatyn”, and "MCMXIV". Each of these poems invites rich

discussion of a changing post-war England, but more ought to have been made of Larkin’s

personae who observe these changes. As reported in the 2017 series, there was in 2018 a tendency

for a significant number of students to talk about poems as narrative texts only, neglecting sonic

features; and to treat poems individually, rather than acknowledging the collection as a body of

work. Similarly, the dramatic elements of the plays are not always examined in enough detail.

Contextual work was better in this series than last, with supporting information being mostly

relevant and mostly judiciously deployed, though tending, as previously, to contexts of production

rather than reception. A feature of lower level responses was the introduction of relevant context

that was not fully developed: for example, in Level 2 and lower Level 3 answers, discussions of

Larkin alluded to his criticism of materialism, but did not really explore how such materialism was

linked to deep seated social changes; similarly, discussions of Othello at this level tended to make

references to racist attitudes without exploring more precisely the social context in which such

attitudes took hold. Some of the best work seen in this series was able to link Iago’s attitudes to

Queen Elizabeth I’s various Royal Proclamations on the changing racial profile of English society - a

very pertinent context for this year’s question focus, and when linked to specific linguistic features,

worthy of Level 5 scores.

Many markers reported that AO4 achievement was the least impressive of the four AOs in this

series: it was a rarity to find a wide range of points of comparison (e.g. changing societies,

comparing voices that alter over time, etc., comparing or contrasting how different texts deploy a

linguistic or literary feature to reveal change). Answers which only used superficial similarities –

such as “Another text which includes changes is x” – tended to achieve little reward for AO4.

Candidates are strongly encouraged to embark on an analytical exploration of significant and

specific connections, and revealing differences, between their texts.

Here are some comments from individual examiners on the work that they saw:

“A notable feature of scripts that considered Larkin, for instance, often focussed on two poems

only, and made fairly obvious connections between one of the texts with Gatsby—e.g. aspects of
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modern consumerism and ‘old/new money’ and the ‘American Dream’. For some of these scripts

also, there was on display a sense of very familiar ways into deconstructing these authors through

tried and tested (and therefore often formulaic) thematic/biographical contexts, e.g. Fitzgerald and

Zelda; Nick/Gatsby and Fitzgerald and the ‘American Dream’; Larkin and consumerism/post-war

industrialism, etc., that in some cases showed pre-prepared answers that were superficially

adapted to the needs of the actual task.”

“It was simply great to see some strong responses on less popular texts—especially Hansberry’s A

Raisin in the Sun, where centres have clearly been doing some great work on balancing this seminal

text (and the opportunities it provides for AO3) with Gatsby or Othello.”
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This answer succeeds in consistently hitting all four

Assessment Objectives. It begins with a general

comment on the function of change in literary

narrative and quickly moves to contextualise the

key changes that the answer will discuss. Had the

contextual work ended here, it might have felt

rather 'bolted on', but the answer repeatedly

returns to it during the well chosen textual

examples that are impressively compared and

contrasted. The writing is mostly beautifully fluent,

but one or two moments of imprecision, and a lack

of attention to the nature of the Hansberry text as

staged drama, kept the score from getting closer to

the top of Level 5.
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Question 6 

Examiners reported that although few in number, answers on the influence of the past on love and

loss were once again amongst the best they marked. The question was ideally suited to the most

popular text combination, Tess of the D’Urbevilles and the poetry of Plath, both of which centre upon

female personae haunted by various forces associated with the past, including former lovers and

father figures. Markers reported that knowledge of these and indeed all the other chosen texts was

strong, and good understanding of the author’s craft was evident. However, the contextual support

offered on all texts was somewhat thin and rather ‘off the peg’ rather than tailored to the demands

of the question. Also, in common with each of the other three thematic strands, comparison was

more often superficial rather than deeply analytical.
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Question 7 

This question was open to being answered in a variety of ways. The notion of ‘encounters that

prove difficult to interpret’ was most often applied to characters/personae within texts, who

encounter another character, or a specific place, and struggle to make sense of it. The mark

scheme offers several possible key moments from the texts, but various encounters with ghosts, or

fearsome beasts, or mythical creatures, or strange locations, offered a wealth of possibilities. It was

also possible for candidates to interrogate their own difficulties as readers, interpreting strange

characters, settings and events. The best answers tended to explore both of these avenues. A

significant minority of responses however appeared fazed by the terms of the question, somewhat

surprisingly, since inscrutability and obscurity are key aspects of the gothic and the mythic.

Many candidates failed to adequately address the question, and wrote too generally about society

versus nature or the challenging of social conventions. Just as in 2017, the “Encounters” theme saw

the highest proportion of what appeared to be pre-prepared responses that either neglected or

paid mere lip-service to the terms of the question.

The most popular text combination was Wuthering Heights and The Bloody Chamber – an ideal

combination for the specific question asked. One particularly memorable script compared and

contrasted Heathcliff’s opening of Catherine’s coffin with the narrator’s discovery of the fate of the

Marquis’ former wives, performing a forensic analysis of speech patterns, adjectival choices, and

narrative point-of-view in each text and in the gothic genre generally, deploying historical details on

conventions of masculinity and femininity in the respective texts, to analyse two difficult-to-

interpret encounters. However, as one marker noted, such discriminating and insightful work –

meriting a placing in Level 5 - was rarely found: “most Wuthering Heights responses often referred to

a narrow range of textual examples: Lockwood's first meeting with Heathcliff, his encounter with

the "ghost" in Chapter 3, and Catherine's secret meeting with Heathcliff shortly before her death;

there was hardly any acknowledgement of the second half of the novel. Although some answers

referred to the two principal narrators and the "Chinese-box structure", they did not explore the

ways in which this complex narrative technique might affect the way certain encounters might be

interpreted by the reader.”

Another marker commented on the poor or limited selection of textual evidence, in this case, in

answers discussing Angela Carter’s collection of stories:

“With Carter answers, the problem was often in the choice of stories. ‘The Tiger's Bride’ or ‘The Erl-

King’ would have been excellent choices, for instance, but candidates often picked ‘The Snow Child’

(and often made it the centrepiece of the answer) which didn't really have the scope to answer the

demands of the question. There were issues also, at least in the range I read, in the tying together

of the Bronte and Carter texts and candidates seemed to want to answer the question they had in

their heads rather than the one in front of them.”

A Room with a View responses often appropriately referred to the murder scene and Lucy's

perception of it. Some mentioned the question mark inscribed on Charlotte’s hotel bedroom wall as

an apt symbol in a text full of mysterious and confusing encounters. Several markers felt that while

answers on the Forster novel showed impressive command of both the text and its lang-lit features,

the contextual support was often somewhat superficial.

There were very few or no answers on Hamlet, Rock N Roll or T S Eliot.

Centres are advised to ensure candidates are fully prepared to respond to whatever aspect of the

experience of encounter is the focus of the 2019 question.

44     GCE English Language and Literature 9EL0 02



GCE English Language and Literature 9EL0 02     45



46     GCE English Language and Literature 9EL0 02



GCE English Language and Literature 9EL0 02     47



48     GCE English Language and Literature 9EL0 02



GCE English Language and Literature 9EL0 02     49



50     GCE English Language and Literature 9EL0 02



GCE English Language and Literature 9EL0 02     51



52     GCE English Language and Literature 9EL0 02



A very thoughtful response, using pertinent

examples from the novel and well-chosen short

stories to answer a demanding question. While the

selected passages are well analysed, using a wide

range of languistic and literary terms, and are fully

contextualised and throuoghly compared, a

question mark about the breadth of coverage of 

Wuthering Heights was probably in the examiner's

mind when placing this at the very bottom of Level

5. To go higher, the answer ought to have

displayed a greater sense of the novel as a whole,

and more awareness of the mode of narration.

Remember that fictional narratives have narrators.

Ask yourself: who is relating this incident, and what

is their agenda in so doing? What is the effect on

the reader of having their understanding of events

filtered through the voice of such a narrator?

Ensure your answer is alert not just to the

narrative but the ways in which it is told.
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Question 8 

Dracula and Twelfth Night were the most popular texts for this question but, although most answers

explored a range of boundaries being crossed (physical, gendered, social, moral/ethical, etc.), they

did not always convincingly explore the dangers that characters experienced as a consequence; this

was particularly evident in answers on Twelfth Night. In relation to Dracula, most answers referred

to Harker's experience with the three temptresses and the presentation of Lucy, using these

examples to bring in relevant contextual factors, but these were rarely analysed in satisfactory

detail. Discussion of the writer's craft tended to focus on lexical choices, but neglected to examine

narrative structures or dramatic devices. In the words of one examiner, “a disturbing number of 

Twelfth Night discussions lacked critical analysis, seeming more like GCSE responses in their sketchy

references to characters such as Viola and Malvolio and their brief allusions to Elizabethan

attitudes.” Wide Sargasso Sea was a less popular choice of text, but answers tended to have a better

repertoire of examples and proved better able to richly contextualise the text. It was most often

paired with Rossetti, answers on which were characterised by strong textual knowledge, a judicious

choice of poems for discussion, and were very well contextualised indeed. The most often reported

shortcoming in Rossetti answers was a lack of attention to the specifically poetic qualities of the

verse. Examiners saw very few responses on Oleanna and North, and none at all on The

Lowland. Oleanna answers were characterised by a thinness of contextual support for otherwise

strong interpretations of dangers and opportunities.
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In many respects, this is a superb answer: packed

with insightful analysis, richly contextualised and

compared. Much of the work done here is

consistent with a score at the very top of Level 5.

However, the candidate is fortunate that the

examiner was able to excavate the answer to

ensure its consistent and thorough relevance to

the specific question asked. The candidate

unwisely neglects to use the question's key terms

('dangers' and 'opportunities'), though on a close

reading it becomes apparent that the answer is

focused on these aspects of boundary crossing.

Another factor restricting the score to the very

bottom of Level 5 is the lack of specific poetic

terminology in some of the Rossetti analysis.
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Paper Summary
Based on performance on this paper, centres are advised to consider the following in preparing

future candidates:

In Section A, candidates should not begin writing until they have a clear sense of the passage’s

purpose, audience, and genre. A holistic approach to analysis is often preferable to the

paragraph-by-paragraph approach.

Answers are often enriched when candidates can show a wider understanding of the chosen

theme and are able to apply it relevantly in their analysis of the given passage.

Candidates must be able to apply Language and Literature frameworks to both Sections of the

exam, and be able to deploy appropriate and relevant concepts and terminology from both

linguistic and literary study to further the analysis of the two chosen literary texts in Section B.

However, beware of answers that merely ‘feature spot’ – analysing how individual features relate

to the whole text will earn higher marks.

Ensure candidates have a wide range of contextual materials at their disposal and encourage

them to use only those which assist in answering the specific question asked.

When writing on fiction, poetry and drama, candidates should display an understanding of the

author’s craft in shaping the formal qualities of their work: the specifically poetic aspects of

poems; plays as texts that are written to be staged in a theatre; novels which have narrators with

a voice and an agenda, and who structure their narrations accordingly.

In Section B, comparison is rewarded most fully when a variety of comparative structures are

deployed. Answers which merely compare using the terms of the question (e.g. ‘Another text

which discusses social constraints is …’) will obtain some reward for AO4, but there is much

higher reward for the following approaches: comparing and contrasting the use of specific

literary, linguistic or structural devices; comparing or contrasting specific, relevant aspects of the

contexts for the two texts; comparing and contrasting subtle and relevant aspects of

character/theme/setting.

60     GCE English Language and Literature 9EL0 02



Grade Boundaries
Grade boundaries for this, and all other papers, can be found on the website on this link:

http://www.edexcel.com/iwantto/Pages/grade-boundaries.aspx
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