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Introduction
Language and Gender Identity was the most popular choice this year. The Language and Power and

Language and Journalism sub-topics were the next most popular choices meaning that the Regional

Variation and Global English questions were the least popular.

Markers found that the majority of candidates had clearly undertaken their own language

investigations and were able to reference both primary and secondary research. The most

successful candidates typically referenced or explicitly framed their data early in their responses

enabling examiners to clearly identify how candidates were drawing their conclusions. Less

successful candidates detailed their research methods in an unhelpful way. For example, detailing

how they used Google to select key websites by entering specific search terms was not particularly

relevant to the research conducted and often took time away from more useful and relevant

discussion of the sub-topic.

Following comments in last year’s report, there is evidence that more candidates are beginning to

recognise the difference between researchers and theorists. However, there is still evidence of

some candidates making sweeping comments citing ‘theorists’ revealing a more generalised

understanding of the topic.

For some questions, there was evidence of rehearsed investigations with narrow hypotheses. While

this can be a valid investigative method, candidates need to ensure that they are able to address

the statement in Section B using their data and centres are advised that less able students

struggled to meet the demands of the question. In fact, less successful candidates appeared to

ignore the question completely and simply presented their investigation. For example, some

candidates who had looked at gender differences in the language of school behaviour management

did not make any reference to the power dynamic between teachers and students as directed by

the question.

Centres are reminded that this paper is designed to offer candidates the opportunity to undertake

independent research and that heavily teaching specific pieces of data somewhat goes against the

‘spirit’ of the paper. It was evident by the similarity of comments made about the same features

from the same data sets that candidates are not always conducting their own research.

In Section A, the most successful responses utilised the contextual information offered at the top of

the data to help draw tentative conclusions about the representativeness of the texts. At the higher

levels, there was also evidence of close and increasingly perceptive readings of the data as

demonstrated by the breadth of language features discussed.

In Section B, the best responses, from candidates at all levels, showed evidence of real familiarity

with a coherent and manageable data set from which they were able to select relevant quotations /

findings and discuss these in relation to the statement offered in the question. It was also evident

from the data selection that successful candidates had a clear rationale for their selection and a

secure understanding of the demands of the paper.
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Question 1 

Global English – Pacific Creoles

This topic was chosen by around 3% of candidates. Responses on this sub-topic typically

demonstrated secure basic knowledge of the key linguistic features of Pacific Creoles and Tok Pisin

in particular.

Question 1

Many candidates were able to make sound observations about the phonological features of Tok

Pisin and attempted to discuss these aspects using the IPA. More successful responses were able to

draw comparisons between the phonological aspects across both pieces of data to explore ideas

about the representative nature of the texts while less successful responses tended to simply list

the features identified with limited discussion. Some candidates still appear to confuse features

such as th-stopping or th-fronting as consonant cluster reduction and some candidates appeared

to confuse the modes of the texts.

The data offered candidates the opportunity to discuss unique features of morphology and syntax.

Where this was handled well, using accurate and precise terminology, candidates were able to

show increasingly discriminating understanding of these aspects of Pacific Creoles. Weaker

responses struggled to accurately define or discuss the features and often ended up paraphrasing

data or simply describing the features.

In terms of the contextual differences between the texts, higher level responses were able to

examine the significance of a religious text and a game between children, noting the different

registers, lexical fields and audiences. At the lower end, the context of the data was largely ignored,

which affected candidates’ ability to meet the criteria for AO3.

The following is a brief extract from a response which just achieved Level 5.

4     GCE English Language 9EN0 03



In this extract, the candidate is able to accurately discuss

the data and draw conclusions about the representative

nature of the data based on brief references to their own

research. What is particularly noteworthy here is the

candidate’s discussion of reduplication and the smaller

initial lexicon of Creoles without falling into a deficit

approach. The terminology is used accurately with

carefully selected examples from both pieces of data and

references to the formation of Pacific Creoles are succinct

and relevant to the discussion of the feature.

The full response from this candidate covered a range of

language features including morphology, syntax and

phonology as well as lexis, demonstrating a secure and

detailed understanding of the sub-topic.
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Question 2 

Language and Gender Identity – Gender Identity in Superhero Comics

This topic was the most popular choice and most candidates appeared to have read fairly widely

around the topic, covering a number of different critics and researchers.

While many candidates were able to identify the fact that the data was deliberately ‘breaking the

fourth wall’ to directly address the audience, higher performing candidates were able to exploit this

contextual information and use it to discuss the motivations behind the writers’ agenda involving

gender representation. Many candidates recognised the relationship between the publishing date

and movements in Feminism, using this to discuss the data in light of the contextual factors.

Many candidates were also able to integrate their own wider research in terms of more academic

reading about the way gender is represented, often citing writers such as Butler, bell hooks

(deliberate use of lower case) and Wood.

Stronger responses were able to explore a range of linguistic features and discuss the

representation of both the male and the female characters, exploring the distinction between the

male characters’ responses to the letters and the female superhero’s response. These differences

were often discussed in light of Tannen’s Difference Model, exploring why the writers’ may have

deliberately used or subverted stereotypical features of language and offering a more evaluative

discussion of Tannen’s ideas than simply stating them as ‘proof’ of her ideas.

At the higher levels, responses not only focused on specific language features, such as pronoun use

and modal verbs, but also explored the wider pragmatic implications behind the team leader’s

reference to Abraham Lincoln or the male characters’ actions following the female superhero’s

revelations about the letters, often underpinned with direct references to the writer’ intentions.

Higher level responses were also more likely to explore any atypical representations of gender, e.g.

the mutated hero's focus on his appearance and the references to the female superhero’s

involvement in key moments of action.

Weaker responses tended to focus on the female superhero’s emotional response, often without

recognising the role of the writers or the purpose of the narrative, and tended to apply Lakoff’s

comments about women’s language in a simplistic fashion. For example, many candidates

inaccurately identified the use of ‘disturbing’ to describe the letters as an example of the empty

adjectives which Lakoff believed typified women’s language.

Sweeping and generalised comments about the male characters’ use of exclamatory sentences or

declaratives often led to very superficial comments about the way gender was represented in the

data and weaker responses also tended to focus on graphology far more than specific language

features with varying comments about the appearance of the female superhero’s outfit and her sex

appeal or lack thereof.

The following extract illustrates the candidate’s ability to discuss Tannen in some detail while also

considering the motivation behind the writers’ decisions.
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This response succinctly reflects a nuanced reading of the

pronoun use, neatly presenting the idea that the data is

challenging previously held beliefs about gender identity.

The integration of contextual values helps to discuss the

way gender is represented and there is a confident use of

terminology throughout. The comparison of the female

superhero’s language with language used by the mutated

superhero allows the candidate to discuss Tannen in a

much more detailed and sophisticated way, challenging

the Difference Model using carefully selected references to

the data.

Candidates are encouraged to consider theories and

research more critically and should not be afraid of

challenging or disagreeing with any aspects they find

outdated or unrealistic.
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Question 3 

Language and Journalism – Broadcast Interviews on Current Affairs

This topic was one of the more popular choices and the majority of candidates had clearly

undertaken additional research into concepts such as overhearing audiences and adversarial

interviews. Many candidates were able to explore the typical and atypical features of the data and

many appeared to have a wider understanding of the contextual factors affecting the interview e.g.

the interviewee’s political background.

At the lower levels, candidates often described the features seen and simply commented as to

whether they were typical or not with limited explanation about why these features were used. For

example, simply acknowledging the presence of an interruption or overlap without discussing the

adversarial or entertainment aspects of the data.

Some candidates demonstrated the rather sweeping use of gender theories to the data, often

erroneously identifying Reid’s politeness as merely a female feature of language rather than

recognising the conventions of broadcast interviews. While candidates are encouraged to apply

research from across their course of study, it is important that they select research carefully to

ensure that it used relevantly.

Stronger responses recognised the impact of the audience on the way the interviewers used

language as well as the power struggle that defines the interview, integrating relevant power

concepts into their discussion.

In the example below, this Level 3 response demonstrates a clear understanding of the ways in

which language is used supported by clear links to relevant contextual factors.
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The candidate clearly presents a relevant example from

the data before going on to explain the construction of

meaning behind Reid’s language use. There are clear links

to the context of the piece, recognising a diminished level

of deference in modern interviews and also a subtle

reference to the less formal register of the data, which is

also explored later in the essay. This clear link to context

acts as a method of creating a strong link to the question,

showing a clear understanding of the way the data is

representative of this style of interview. However, this

candidate would have benefitted from a more critical

discussion of the specific contextual factors associated

with the data as well as broader historical factors e.g.

development of the candidate’s recognition of the political

leanings of the interviewee and the impact this may have

had on the use of language by all concerned.

This response would benefit from a wider range of

terminology being deployed to offer a more discriminating

analysis of the data and could also have developed the

range of AO2 aspects being discussed e.g. power concepts,

implicature etc.
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The following is another example from a Level 3 response.

In this short extract, there is a clear link to a relevant

language feature with some acknowledgement of the

purpose of Morgan’s use of interrogatives and the ideas

that are being presented to the audience. The slightly

unusual use of ‘face threaten’ as a phrasal verb shows

some attempt to integrate AO2, although this is not

developed in terms of explaining how this links to context.

This response would have benefitted from some stronger

discussion of relevant AO3 factors in order to discuss

whether this style of interrogative is representative of

broadcast interviews or not. It is important to try and

ensure that the question is addressed regularly

throughout the response.
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Question 4 

Language and Power – Language of School Behaviour Management

This was another popular choice for centres and the vast majority of candidates engaged

enthusiastically with the data, acknowledging the televised aspects of the transcript as well as the

fact that the data focused on interactions between teachers and an individual student, rather than

a whole class.

Strong responses showcased the ability of candidates to integrate a wide range of concepts

surrounding the use of language to manage students’ behaviour, including wider research

regarding teaching practice. Candidates at the higher levels were able to critically discuss the

effectiveness of the different methods employed by the various members of staff and their

relationship with the student, skilfully examining the impact of contextual factors on the language

used.

Within higher level responses, many candidates demonstrated close analysis of the different levels

of power asymmetry between Vinnie and the various members of staff, exploring the range of

terms of address, honorifics and registers used by the participants as indicators of the different

power dynamics within the data. Where this was done particularly well, candidates were able to

evaluate different AO2 issues, integrating traditional language and power concepts (Fairclough,

Goffman etc.) with more field specific examples of research.

Higher level candidates were also able to examine the data with subtle links to their own research

and convincingly discuss aspects that were typical or atypical of school behaviour management,

using precise terminology and carefully selected examples.

Less successful candidates simply listed the features seen with limited discussion about how and

why language is used e.g. Miss Conway uses Vinnie’s name to show she knows him. She uses

questions to ask him how he is etc. Although able to identify different ways that various forms of

Vinnie’s name were used in the data, at the lower end, comments tended to be quite superficial.

Most candidates were able to identify and comment on key features, such as the use of the IRF

structure and imperatives, with varying degrees of analytical detail. Candidates at the top end were

also able to examine the use of disguised imperatives and the varying use of register to manage

and control Vinnie’s behaviour.

Some candidates also explored Vinnie’s response to the varying methods, using his responses to

examine the need for different strategies and the power struggles which were present in the data.

There was a general engagement with concepts of power relationships including convergence and

influential/instrumental power. However, some candidates were applying ideas about synthetic

personalisation in a way that showed limited understanding of the concept.

The following example is taken from a high performing response and demonstrates an increasingly

confident and evaluative application of a range of concepts carefully linked to the data. The

previous point was a comment about Miss Conway’s use of Vinnie’s full name and the implicature

behind it to manage the conversation as a way of demonstrating power.
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In this example, the candidate builds successfully on

previous points and looks at Miss Conway’s use of

convergence supported by carefully selected references

from the data. There is a tentative exploration of the

reasons behind the teacher’s use of the colloquial term

‘calm’ and strong inferences made about the construction

of meaning behind the choices.

Terminology is accurately used and there is some

recognition of the use of dialectal features that may link to

the clear geographical context of the data. There is implicit

acknowledgement of the different methods Miss Conway

has to employ to manage Vinnie’s behaviour and there is

an increasingly critical awareness of the pragmatic

implications of Miss Conway’s language i.e. that she wants

to show she is remaining ‘on the same side’ as Vinnie

despite her position.

While less successful responses did identify the use of

colloquialisms in Miss Conway’s language, very few

responses at the lower end recognised it as a way of

establishing or using power and often used it as evidence

of Miss Conway’s weaknesses as a teacher, failing to look

at the wider impact of her language choices.

Ensure that you consider the data within its context. Some

candidates look at language features without thinking

about the data as a whole leading to less perceptive and

less accurate comments about the data.
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There was clear evidence of students carrying out wider research across all the sub-topics this year

and many candidates were able to integrate their research into their responses with some success.

The following example is taken from a Level 4 response and although not perfect, does

demonstrate a productive approach in terms of linking the data to issues surrounding the sub-

topic.

In this example, the traditional concept of convergence is

compared with advice from a piece of professional

guidance, with short explanations demonstrating the

secure understanding the candidate has of their reading.

The reference to wider research also serves as a method

of explaining the representative nature of the data in an

increasingly controlled manner, fully supported by a

carefully selected example.

Briefly defining or explaining concepts or research can be

helpful in terms of illustrating your understanding.
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Question 5 

Regional Varieties of English – Change Over Time in the Tyneside Dialect

This topic was chosen by around 3% of candidates. Most candidates were able to discuss how the

ages of the different speakers may have impacted the language used, reflecting an understanding

of the focus of the sub-topic.

Less successful candidates tended to focus primarily on features of accent rather than exploring

wider features of the dialect itself. There was a tendency to identify every example of glottalization

at the expense of covering a wider range of features. Even at the lower levels, there was clear use

of the IPA to support some points suggesting that candidates are becoming more confident with

using it.

Less successful candidates rarely discussed the differences or similarities between the texts as

directed by the question and therefore struggled to make valid AO3 points about the data.

More successful candidates were able to explore the morphology and lexis which typifies the

Tyneside dialect, demonstrating an increasingly detailed understanding of the history of the variety

and the impact of dialect levelling and open networks.

The following Level 4 response clearly demonstrates an increasingly discriminating discussion of

the data, making clear links to the differences and similarities between the data sets as well as the

representative features of the Tyneside dialect.
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This response offers a controlled and carefully structured

response which covers a wide range of language features.

While there is discussion of phonological features this

does not dominate the essay, allowing the candidate to

successfully examine the dialect as well as the accent. The

comments about phonology are not as strong as some of

the other areas of discussion and although the candidate

acknowledges the geographical isolation of the Tyneside

region and the impact this had on some vowel sounds,

there is little discussion of how and/or why this has

changed over time.

The discussion about the colloquialisms used by the

younger speakers demonstrates the candidate’s research

and successfully integrates ideas about the changing

aspects of the Tyneside dialect.

Throughout the response, there is accurate and precise

use of terminology and the consistent links to contextual

factors allows the candidate to make a number of sensible

and often tentative inferences about the choices of the

speakers i.e. acknowledging the possible local audience of

the text.

Where this response is particularly strong is its coverage of

the data and the consistent discussion of similarities and

differences showing a secure link to the question as well as

the candidate’s ability to carefully select increasingly

discriminating examples from the data.

GCE English Language 9EN0 03     21



Ensure you cover a wide range of language features,

demonstrating precise and accurate terminology where

appropriate.
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Question 6 

There were some strong responses for this question often supported by a carefully selected corpus

of data. Many candidates had found not only spoken data but also written data sources as part of

their investigation, providing them with a range of examples to discuss.

The question asked candidates to discuss Pacific Creoles in two key ways – one as a simplified

version and the other as a language whose speakers had an ‘imperfect grasp’ of language.

Many candidates were able to explore the reasons behind certain features of simplification within

creoles demonstrating an understanding of the historical and cultural influences on the creation of

pidgins and creoles, with some being able to discuss the evolution of Pacific creoles and the

arguably complex nature of their current forms. At the higher end, candidates were able to use

their primary data to examine key language features which both supported and challenged this

part of the statement, offering carefully selected and relevant examples from their research.

As with previous years, less successful candidates tended to offer more detail about the history of

the slave trade and colonisation of the Pacific islands rather than a linguistic analysis of creoles.

With regards to the second strand of the statement, many candidates successfully argued that

although there were common features between the telegraphic stage of development and creole

languages e.g. the omission of auxiliary verbs, the idea that this was imperfect was simply due to

the stigmatisation associated with creoles. Candidates that had a clear corpus of data to draw from,

particularly from varied speakers and written sources, were able to successfully argue against this

deficit viewpoint.

At the higher levels, candidates were effectively able to discuss the complexities associated with

syntax, offering arguments against the statement supported by clear references to primary data

sources. In this example, the candidate is using an interview with a speaker of Hawaiian creole: 

Within the complex sentence, the verb <wen>, which derives from the English verb <went>, is placed

before the lexical verb <ride> to show that the action is past tense. In Hawaiian creole there are no

inflections unlike its lexifiers and therefore relies on word order to convey tense. … The fact that it has its

own grammatical structure for forming tense refutes the notion that it is a simplified version of its

lexifiers as it has undergone its own process of language development. 

While the majority of responses were able to address at least some aspect of the statement,

responses that were limited to Level 1 or Level 2 often simply listed features of Pacific creoles with

little use of examples suggesting little or limited research.

At the lower end, candidates also appeared to present a rather confused discussion of phonemes

and graphemes offering comments such as: Phonetically words are shortened such as in Tok Pisin

where words like ‘talk’ are changed to ‘tok’ because they have removed letters from the Standard English

version. 

In the following extract from a Level 5 response, it is clear to see the candidate engage with the

question and offer a carefully supported and increasingly evaluative argument using appropriate

terminology.
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In this example, the candidate clearly references their data

source and offers a close and critical analysis of language

supported by a secure understanding of the linguistic

influences on Tok Pisin. The tentative conclusions drawn

regarding attitudes towards the complexity of the syntax

of Pacific creoles allows the candidate to present an

increasingly sophisticated and accessible argument.

Where this response is particularly strong is the succinct

integration of historical contextual factors e.g. the

reference to labourers in Queensland, and the concise

explanation of Todd’s research regarding the formation of

pidgins and creoles.

This response also successfully examines the data in a

broader sense, recognising the substitution of inflections

as a feature of language development rather than

adopting a deficit approach.

Remember that you can argue for or against the statement

or offer a balanced approach. Whichever approach you

choose, your discussion should be carefully supported by

evidence you have collected during your research period.
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Question 7 

While it is recognised that the visual codes of comic books are a significant aspect of the form, it is

important to remind centres that candidates should be conducting investigations which focus on

linguistic elements of data. A number of candidates offered multiple comments about the

costumes or appearance of certain characters or descriptions of key plot lines they were involved in

at the expense of any specific language analysis. This meant that students struggled to hit the

relevant criteria across all AOs.

Saying that, the majority of candidates had clearly engaged well with the sub-topic exploring a wide

variety of sources and academic texts about gender identity in superhero comics. There was

generally a secure understanding of the different ages of superhero comics and the key features

that defined these ages in terms of the representation of gender identity.

A range of valid approaches were taken in this investigation including case studies following the

development of a specific character and the exploration of characters with both a male and female

version. It was evident across all responses that students were able to locate various examples of

data with relative ease.

With that in mind, it is worth noting that a small minority of candidates focused on the front covers

of comics often limiting their data pool in terms of specific linguistic features. Centres are

encouraged to challenge candidates’ data choices to ensure that they are robust and fit for

purpose.

In a similar fashion to Q02, responses that purely focused on graphology tended to offer superficial

and repetitive comments about gender identity. These responses tended to describe the

characters’ image and often struggled to explore how traditional gender stereotypes had changed

(or not) over time.

While the majority of candidates clearly framed their data, some responses offered rather vague

comments about data in general resulting in rather descriptive answers that rarely offered any links

to contextual factors. The following is an example from a Level 2 response which exemplifies this

point: A male who is in power told a female character to ‘Shut up’ which conforms with dominance

theory that men are in power and dominate over women. 

Stronger answers offered tentative conclusions about what constitutes a ‘traditional’ gender

stereotype, citing events such as World War Two and the legalisation of gay marriage as significant

cultural shifts in terms of the roles occupied by men and women over time. Candidates at this level

were also able to use the reference to ‘things [being] very different today’ as a platform to

effectively explore the extent of any changes seen within their data. This style of approach often led

to more evaluative responses characteristic of Level 5.

At Level 4 and above, candidates were able to integrate a range of critical and academic readings

into their analysis showing an increasingly secure understanding and application of the concepts

and issues surrounding this specific sub-topic.

The following is an extract from a Level 4 response which demonstrates the coverage of a range of

linguistic features.
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The extract begins with an increasingly discriminating

analysis of the title of the series (AO1), recognising that

despite Lois Lane being the protagonist she is still

presented in terms of her relationship to Superman (AO3).

There is consistent use of accurate terminology and a

strong focus on the specific language features used within

the data (AO1). Even when the candidate does make

reference to graphological factors, the comments are

supported with analysis of carefully selected language

features.

AO2 comments about Freithem are more precise and

accurate than the reference to Tannen regarding Lois

seeking ‘independence,’ and there are a number of

references to issues regarding the representation of

gender that help make this response predominantly

discriminating and accurate in terms of its application of

concepts and issues.

This response also makes a number of connections across

the data and it is worth reminding candidates that this

section of the exam paper is also assessed for AO4. The

comments about the ‘sanctity of marriage’ and ‘a new life’

implicitly present ideas about the changing presentation of

gender as does the reference to the comics’ attempts to

empower women. However, framing this a little more

explicitly may help the response to become a little more

precise in terms of the links to the question.

Ensure that your response is focused on linguistic

elements and is fully supported by a range of carefully

selected examples.
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Question 8 

For this question, the majority of candidates had clearly selected data that was relevant and

manageable. However, there was perhaps more evidence of ‘taught’ data sets evident in this

question with many candidates saying similar things about the same data sources. It was felt that

this often limited candidates’ responses and some candidates struggled to adapt their investigation

to the question.

Less successful responses often took a rather simplistic view of the language of broadcast

interviews, making rather descriptive comments about the use of adjacency pairs to offer

information to the audience without considering the agendas of the different participants.

Responses at Level 1 and Level 2 also tended to make sweeping and generalised comments about

aspects such as gender or power without considering the wider context. For example, some

responses described the use of interrogatives by female interviewers as evidence of women using

powerless language according to Lakoff without considering the conventions of broadcast

interviews. At this level, there was also more evidence of less accurate applications of terminology

e.g. the incorrect identification of tag questions.

More successful candidates were able to explore AO2 through discriminating discussions about

power and conversation structure as well as referencing wider research from academic writers

such as Tolson and Montgomery when discussing changing interview styles. Effective application of

AO2 and sustained focus on the question were often key differentiating factors in terms of the

success of responses.

Good Level 3 and Level 4 responses were able to adapt their research to suit the focus of the

question, acknowledging the multi-purpose nature of many interviews and making increasingly

successful links to contextual factors.

In stronger responses, a clear line of argument is presented and responses are increasingly well-

structured. In the following extract from a Level 3 response, it is possible to see how the candidate

intends to proceed with their essay although there are perhaps lapses in clarity as the candidate

slightly labours the point. There is a clear attempt to link their research to the question and

integrate all the AOs within the response. Their data concerns interviews between established

journalists and Prime Ministers who were discussing controversial decisions. In the point prior to

this, the candidate discusses some of the deflection tactics employed by interviewees to avoid

answering certain questions: This links to the fact that both Prime Ministers are speaking on their

controversies/scandals, such as Blair and sending the British troops into Iraq, which was met with huge

uproar and unpopularity, hence his use of this technique to explain/persuade the audience of this action

he took. In addition, Cameron is speaking on the Brexit issue from his 2016 interview, implying him also

trying to persuade his audience, especially those who voted remain in the referendum of his reasons and

perhaps reassurance of a successful, advantageous withdrawal from the EU. This therefore supports the

element of the statement of the ‘interviewees’ using language to persuade the audience but not

necessarily the interviewer, also corroborating with Mullaney with the Prime Ministers “providing

discourse on behalf of the overhearing audience” in the sense of persuasion and explanation. 

In this example, an increasingly clear understanding of the ways in which interviewees avoid certain

questions to persuade the audience or manipulate their response is shown. Clearly, the candidate

could have sharpened their argument and the mix of ‘explain/persuade’ is potentially not helpful in

terms of exploring the data but it does allow the candidate to go on to discuss the different

agendas of the interviewer and the interviewee.

A number of the responses considered the impact of technology, news consumption and the

different levels of deference towards politicians with varying degrees of detail, analysis and
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understanding. At the highest levels, candidates demonstrated a sophisticated awareness and

evaluation of these factors considering the need for modern interviews to create soundbites and

the ways in which interviewees are affected by the fact that comments made in interviews can be

shared easily via online and social media platforms.

The following extract is taken from a response which just scored Level 5. Throughout the essay,

there was a sustained focus on the question, utilising the data and research to draw conclusions

about the validity of the statement.
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In this example, the candidate discusses a discriminating

range of language features (AO1) making increasingly

sophisticated connections across the various data sources

(AO4). There is a sustained and increasingly evaluative

discussion of the motivations behind the uses of language

supported by increasingly perceptive comments about the

mutually beneficial uses of rhetoric in the Frost/Nixon

interview as well as secure AO3 comments about the role

of additional media sources as part of the ‘overhearing

audience.’

There is an interesting and subtle discussion of the need to

appeal to different audiences not only to persuade them

to respond in a particular way i.e. sympathetically, but also

to repeat the desired content of the interview at a later

stage.

Make sure you plan your response to ensure that you have

a clearly structured response. Remember that AO1 not

only looks at the use of terminology and the identification

of language features, it also focuses on your written

expression and the clarity of your ideas.
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Question 9 

This question was perhaps the one where lower performing candidates most frequently

demonstrated evidence of narrow research projects which they subsequently struggled to adapt to

the statement. There were frequent examples of candidates researching areas that focused purely

on ideas about gender, (e.g. do female teachers use more interrogatives than male teachers),

without linking them to ideas about power, despite the fact that this sub-topic is under the main

heading of Language and Power.

The question’s requirement to consider whether “current strategies give too much power to pupils”

seemed to lead a few candidates away from a focus on language into realms that are more the

domain of sociology or psychology. Stronger candidates were able to use the question as a pivot for

discussion of how language is used in a variety of ways to reinforce or minimise the power

differential between teacher and pupil, and to evaluate the effectiveness of such techniques

informed by careful consideration of contextual factors.

When analysing the details of language used, there was frequent confusion over terms such as

‘interrogative’, ‘imperative’ and ‘declarative’ with the distinction between grammatical form and

semantic function rarely made successfully, even though this is one of the most interesting aspects

of how behaviour is managed and manipulated. Teachers may well now be a little wary of Grice

given previous guidance that his ‘maxims’ are often handled badly, but this was a topic where a

proper understanding of implicature could really pay dividends, and the occasional very strong

answer was seen where such understanding was seamlessly integrated into analysis of well-chosen

and memorised examples.

In terms of data, candidates drew from a wide range of sources including documentaries and

primary data collected from classroom observations. When using televised examples of data e.g.

from the ‘Educating…’ series, the most successful candidates were able to discuss the significance

of the editing process, the purpose behind the documentaries and the likelihood of observer

effects on all participants. However, it was felt that in a number of cases this would have been

effectively complemented by more traditional primary sources.

There was some evidence of candidates possibly making misguided choices about their data. For

example, some candidates made reference to representations of school behaviour management in

texts as diverse as ‘Jane Eyre’ and ‘The Inbetweeners.’ Frequently, less successful candidates

struggled to acknowledge that these texts were not actual examples, but dramatic representations

of language and often made sweeping generalisations in relation to the sub-topic. This was also

true of candidates who attempted to use their analysis of ‘Back in Time for School’ as a way of

demonstrating how the language of school behaviour management had changed over time without

acknowledging the fact that the data was taken from a scripted television programme.

Responses tended to be much more engaged with language and concepts, as well as being more

engaging to read, where candidates had clearly collected data for themselves, often through

classroom observation and/or collating written documentation on behaviour.

In the following example from a Level 3 response, the candidate makes reference to some of the

research and advice surrounding the language of classroom management, identifying specific

strategies employed by different teachers.
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In this example, the candidate is looking specifically at

politeness features and is able to show a clear

understanding of the links between politeness and the

creation/maintenance of positive relationships. This

discussion offers clear links to the question highlighting

that while the use of the mitigated imperative seen in their

data could be seen as giving students too much power, it is

not the strategy recommended by writers in this field. This

point would have benefitted from a more evaluative

discussion of teaching methods or the availability of

training materials as a potential reason for the use of this

specific feature in the context of the data.
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Question 10 

This was perhaps the topic where it was most obvious that good preparatory research and teaching

leading up to the individual investigation could really pay dividends, as plenty of candidates had a

rich armoury of dialect features from across the language levels memorised from their data, along

with the linguistic labels and analytical tools to explore them clearly.

Many candidates were able to confidently discuss the statement in terms of Geordie losing its

distinct identity over the last fifty years, citing a wide range of data sources including primary data.

Although with varying degrees of success, the majority of candidates were able to discuss the

impact of dialect levelling, the increased accessibility of the region and/or the role of coal mining as

a primary industry which has since given way to other forms of employment, making clear links to

how the dialect has changed over time. Some candidates also examined the influence of wider

social shifts such as the increased access to higher education, with many making sensible links to

the work of Trudgill, Milroy and many more.

Relatively few candidates were seen to be relying solely on media examples of Tyneside dialect,

demonstrating an understanding of the need for primary data. Where the likes of ‘Geordie Shore’

or celebrities such as Cheryl Cole and Alan Shearer were cited, it was often used to focus discussion

onto the aspect of the question dealing with Geordie as a ‘media creation,’ although this aspect of

the question was frequently dealt with at a more superficial level, especially by weaker responses

which largely ignored it.

Despite the fact that the sub-topic and the question asked candidates to look at the Tyneside

dialect, many candidates focused on accent, limiting their discussion to phonological aspects of

data at the expense of a broader discussion of language levels and features.

The most successful candidates were able to offer perceptive comments discussing the difference

between media representation and media creation, with some being able to explore reasons why

celebrities from the region might emphasise or reduce certain features.

In this example of a response which just achieved a Level 5, the candidate focuses on specific lexical

features found in their data and considers the extent to which the media affects language.
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Although a slightly laboured point, the candidate identifies

key lexical features of the dialect and considers the

historical and cultural factors affecting their use. While

there is some development of the reasons for the use of

‘bairn’, a more developed discussion of the formation of

‘worldy’ would have helped the candidate examine how

new additions to the dialect are the result of media

creations.

Throughout the response, and exemplified here, there is a

strong focus on the question with an increasingly critical

and evaluative discussion of contextual factors relating to

the development the Geordie dialect.
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In this example from a Level 4 response, the candidate discusses the ways in which the media can

affect different language features while also making secure connections to other data sources.
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In this example, the candidate makes increasingly

analytical connections across the data, exploring how

different sources of data present the same features. The

use of the IPA allows the candidate to discuss these

features with an increased level of precision and there is a

strong link to both aspects of the question.

The response also integrates and discusses relevant

contextual factors, making tentative inferences about how

the language has been used and the impact that the

different audiences or ages of speakers has on the data

collected.

This response would have benefitted from a more detailed

explanation as to why the younger speaker’s language has

moved away from traditional Geordie features in this

specific incidence, offering a more discriminating and

critical discussion of language use rather than simply

supporting Watt’s findings.

Using the IPA can make your discussions about accent

more precise and accurate, so practise using it regularly if

relevant to your investigation.
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Paper Summary
Based on their performance on this paper, candidates are offered the following advice:

Candidates must ensure that their data has the potential to be used to discuss a wide range of

potential statements and are advised to avoid narrow and restrictive areas of research that they

will struggle to adapt to the demands of the question in Section B.

Candidates are also reminded that examiners do not have access to their research data and so

simply referencing Text 1 and Text 2 without framing the data can make it difficult for the

examiner to understand precisely what is being referenced. These frames should be succinct and

do not need to go into a great deal of detail e.g. I used the following data sources: Text A, which

was…, Text B, a transcript taken from…and Text C, a…..

In Section A, candidates should be aware that the data presented may offer features which are

not typically representative of their chosen area and are encouraged to explore the reasons

behind any atypical features. Candidates do not simply have to agree that the text is a perfect

example of what they have been studying.

When conducting their research, candidates should ensure that they are focusing on the

linguistic aspects of their chosen sub-topic and must ensure that they have a robust set of data

which covers a broad range of features e.g. morphology, syntax, phonology, lexis etc.

Candidates are advised to use their time wisely and consider how much detail regarding data

collection is actually relevant and useful. The same can be said for offering prolonged

descriptions of historical factors. However, candidates are advised to briefly frame their data in

Section B to enable examiners to understand where the conclusions are being drawn from.

Candidates are encouraged to read widely around the sub-topic chosen, including academic texts

and research, which may help give them a deeper understanding of the field. However, it is

important that candidates are able to distinguish between research findings, academic opinions

and linguistic theories rather than broadly labelling everything as a theory.
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Grade Boundaries
Grade boundaries for this, and all other papers, can be found on the website on this link:

http://www.edexcel.com/iwantto/Pages/grade-boundaries.aspx
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