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PE Report S8HIO 1D 2017

Overall, there were some pleasing responses to the paper this year. In Sections
A and B, the essay questions elicited a full range of answers. Most candidates
were able to identify the conceptual focus of the questions and were able to
harness a range and depth of evidence in coming to a judgement. In Section C,
the majority were able to identify the representations outlined in the two
extracts and use information from them to construct an answer though a small
number completed their response with no or scant reference to them.

Q1: This was mostly well answered with candidates offering a good range of
relevant points. The stated factor of ‘expanding electorate’ was dealt with well
and students seemed to know a lot about franchise reform though some
struggled to link this with the moves towards improving living standards,
changes to public health and housing most notably. Where some candidates
struggled was with their definition of ‘living conditions’ and many, even strong
candidates, took this to mean ‘working conditions’ or ‘attitudes to poverty’ and
strayed in to material on factory or poor law reform. Here responses were
structured well but failed to address the specific focus of the question.

Q2: This was another question that was generally answered well. Many
candidates knew a lot about the economic situation during the specified period
and many used this to craft an analysis of Chartist support. Some were able to
show convincingly that mass support ebbed and flowed according to economic
conditions while others delineated between strands of Chartists, noting that
those from a middle class or upper working class background were often more
constant in the cause. They then contrasted this with other pertinent factors,
notably the feeling of betrayal following the 1832 Reform Act, to produce a
clear judgement. Weaker responses tended to focus on these other factors and
failed to adequately discuss ‘economic distress’ enough.

Q3: There were some very good answers to this question but many candidates
failed to appreciate its demands. These latter often embarked upon a study of
the different Acts pertaining to the poor law, and how these suggested a
change in government policy. Though relevant, these did not specifically
address the ‘changing attitudes’ feature of the question and therefore failed to
relate specifically to its focus. In several cases there was also material from
outside of the timeframe specified, Samuel Smiles’ ‘Self Help’ in particular.
Stronger candidates did analyse evidence of changing attitudes to poverty
during the period, often contrasting harder attitudes associated with Townsend
and Malthus with those of Owen for example. Interestingly, those candidates
who drew quick plans also seemed to perform better, though not in every case.

Q4: Here, many candidates clearly embraced the opportunity to demonstrate
their knowledge of the different movements. This question contained perhaps
the most consistent usage and broad range of knowledge across the paper.
The invitation to compare the co-operative movement and trade unionism was
mostly well received and the question usually elicited strong responses which
ranged across the chronology. Weaker ones tended to be because of a failure



to distinguish the specific differences between the two and therefore did not
offer reasoning for why one was perhaps more beneficial. They often related to
only a fraction of the period. On the whole though, as a comparative question,
it was clear that the majority of candidates felt quite comfortable with its
demands.

Q5: The majority of responses addressed the issue of the slave trade quite
effectively - the majority were quick to identify the differences between the two
extracts and were able to discuss the relative strengths of each using
supportive own knowledge. There were a number of very strong answers which
not only addressed themselves effectively to the contrasting interpretations in
the extracts but were able to support and challenge them using detailed
knowledge of the debate before coming to a reasoned and convincing
conclusion. Weaker responses tended to paraphrase the extracts with little
focus on the question. Others hurried from the extracts quickly, preferring
instead to go straight to the ‘other factors’, notably the abolitionists, on which
they were clearly more comfortable. In these cases it is perhaps useful for
teachers to spend more time helping students understand the principles of
interpretation so that, regardless of the extracts provided, students might feel
more confident in tackling them.



Exemplars

Exemplar 1
This answer makes a clear attempt to focus on the stated factor, the role of

the enlarged electorate in contributing to improved living conditions, but strays
from ‘living standards’ later on in the essay into material which has only
peripheral relevance. It was awarded a L3 mark.















Exemplar 2

This L3 response would have benefitted from a stronger consideration of the
stated factor in the question, the role of economic distress in the growth of
Chartism. Nonetheless, it considers a number of alternative factors and
reaches a judgement based on relevant criteria.















Exemplar 3

This response makes a clear attempt to address ‘changing attitudes’ towards
poverty in the time frame of the question. It also uses sufficient knowledge in
evidencing this and reaches a substantiated judgement based on clear criteria.

It was given a L4 mark.
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Exemplar 4

This L2 answer demonstrates some understanding of the conceptual focus of
the question but the essay lacks range and depth of material. Attempts are
made to establish criteria for judgement but its conclusion is weakly
substantiated.












Exemplar 5
This response clearly understands the different interpretations contained in the

two extracts but there is limited use of knowledge to develop the debate, also
there is only occasional use of the extracts together. It was given a top L3

mark.
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