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Introduction
It was pleasing to see candidates able to engage effectively across the ability range in this, the third

year of the reformed AS Level Paper 2E which covers the options Mao's China, 1949-76 (2E.1) and

the German Democratic Republic, 1949-90 (2E.2). The paper is divided into two sections. Section A

contains a compulsory two-part question for the option studied, each part based on one source. It

assesses source analysis and evaluation skills (AO2). Section B comprises a choice of essays that

assess understanding of the period in depth (AO1) by targeting five second order concepts – cause,

consequence, change/continuity, similarity/difference and significance.

Generally speaking, candidates found Section A more challenging mainly because some of them

were still not clear on what was meant by ‘value’ and ‘weight’ in the context of source analysis and

evaluation. The detailed knowledge base required in Section A to add contextual material to

support/challenge points derived from the sources was also often absent. Having said this,

although a few responses were quite brief, there was little evidence on this paper of candidates

having insufficient time to answer questions from Sections A and B. The ability range was diverse,

but the design of the paper allowed all abilities to be catered for. Furthermore, in Section B, few

candidates produced wholly descriptive essays which were devoid of analysis and, for the most

part, responses were soundly structured. The most common weakness in Section B essays was a

lack of knowledge. It is important to realise that Section A and Section B questions may be set from

any part of any Key Topic, and, as a result, full coverage of the specification is enormously

important.

Candidate performance on individual questions for Paper 2E is considered in the next section.

Please note that it is recommended that centres look at a selection of Principal Examiner Reports

from across the different routes of the paper to get an a overall sense of examiner feedback, centre

approaches and candidate achievement. It may also be of use to refer back to previous series.

Section A

Section A questions target AO2 skills – analyse and evaluate appropriate source material, primary

and/or contemporary to the period, within its historical context. Both questions require candidates

to evaluate the source material in relation to an enquiry; (a) questions target utility (why is Source x

valuable to the historian…?) while (b) questions target value and reliability (how much weight do

you give to the evidence…?). The questions require candidates to explain their answers using the

source, the information given about it and the historical context in which it was produced. The

application of this evidence is outlined in the three bullet-pointed strands found in the generic

mark scheme.

As with the 2017 series candidates still find Section A the most challenging part of the examination

paper. The majority of candidates were aware of the need to address the content of the source

itself, the provenance of the source and include knowledge of the historical context. However,

many candidates are unable to access Level 3 or Level 4 because they do not address one of the

areas identified in the bullet points in the mark scheme. With ‘best-fit’ marking, failure to address

BP2 with regard to historical knowledge and context means that the response cannot be rewarded

for that aspect of the descriptor.

A significant number of candidates still evaluate the provenance of the source rather than use the

provenance of the source to evaluate its content. Candidates should be evaluating the content of

the source as evidence for the specific enquiry. They should be explaining/evaluating why the

content of the source is of ‘value’ as evidence for the specified enquiry for the (a) question and

evaluating the strengths and limitations of the source content to establish its ‘weight’ as evidence

for the enquiry specified for the (b) question. Knowledge of the historical context and the
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provenance of the source allow the ‘value’ and the ‘weight’ of the content to be established. Higher

Level responses are invariably those that combine the strands effectively.

Candidates are being asked to explain ‘value’ or establish ‘weight’ with regard to the evidence

provided by the source. The skills identified in analysing the content are the ability to select

information and make inferences from the source content. Candidates do need to identify

inferences as well as select key points from the source content to achieve above Level 1, and to

develop and explain those inferences to progress through the Levels. A significant number of

candidates do not attempt to make inferences from the content and so limit the extent to which

they can be rewarded for the first strand of the mark scheme. Candidates are also still applying

weight to each paragraph or element of the source content rather than analysing the strengths and

limitations of the source material before weighing up the overall utility/reliability of the evidence

provided.

A significant number of candidates are still assuming that by copying out the attribution of the

source they are affirming or even challenging the utility of the source. A small number are still

stating that the source is either primary or contemporary to the time period when this is a

prerequisite of the AO2 skill being assessed.

Responses focusing on ‘missing factual information’ continue to be problematic for students in

answering both question (a) and (b), but mainly in question (b). While the failure of the source to

mention something which is pertinent at the time might affect the reliability of the source, the fact

the source is not comprehensive in mentioning everything it possibly could about the topic is

generally not a valid criterion for limiting the weight of the source. Historians do not dismiss

sources of evidence because they do not include everything about the enquiry they are

undertaking. A direct statement stating that the source lacks weight because it does not mention a

particular fact relevant to the enquiry is not an explanation. Relevant references to ‘missing’

information might be valid if contextual knowledge suggests that the author may have left out

information on purpose or has only witnessed a specific element of events. However, these need to

be explained in the context of the values and concerns of the society from which the source is

drawn. See Q 1(b) below.

There are very few candidates who now only write ‘standalone’ historical knowledge, and the

majority are aware that they need to integrate their knowledge with the analysis of the source

content. However, some candidates answer the enquiry and ‘hang’ evidence from the source onto

their knowledge as exemplification when they should be using their knowledge of the historical

context to comment on the ‘value’ and ‘weight’ of the source content as evidence for the enquiry.

This series there has been a growing tendency for candidates to begin their responses and their

conclusion with an apparently ‘stock’ sentence which asserts ‘It is a compelling argument…’. This

both for Section A and Section B. While this may be true for some responses it does not add value

to a response if the argument being put forward has not been well substantiated, has not been

followed through logically or coherently or has been contradicted/is contradicted elsewhere in the

response. This applies also to candidates who have learned a set of opening lines to paragraphs

that appear to create a coherent response but which have no logic or coherence in the sentences

that follow. Most often a candidate will declare ‘On the contrary…’ and then continue to develop a

point which actually complements the point being made in the previous paragraph. BP3 and BP4 in

the new qualification are intended to reward candidates who develop a logical and coherent

argument using a valid set of criteria to reach an overall judgement.

Please also note that the MS indicative content is not intended to be a scaffold for structuring

candidate responses. As stated above, higher Level responses are often those which use contextual

knowledge and the provenance as tools to evaluate the source content and, in so doing, combine

the different strands of the Level descriptors. The divisions within the indicative content are for the

examiners to be able to identify examples that could be used.
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Question 1 

Question 1(a)

The majority of candidates are now aware that the question requires them only to discuss the value

of the source content, and significantly fewer responses discussed the limitations of the source or

dismissed its value for stereotypical reasons than in previous series. Some candidates do continue

to state categorically in the conclusion that the source is ‘not useful’ or ‘very limited’.

Many candidates were able to draw at least one inference from the source content, even if it was

undeveloped. This was mainly in relation to aspirations for the future of China or the nature of the

work yet to be done. Most candidates were able to use their contextual knowledge of the aims of

the Communist Party in 1949 or their knowledge of the policies actually implemented in

Communist China to establish the value of the source content. Many discussed the meaning of ‘we

have stood up’ and referred to ‘permanent revolution’ and mass mobilisation of the people.

Many were able to use the information about the provenance of the source to acknowledge the

value of the source content. Many just noted the author and the date as being useful but a

significant number were able to explain the value of Mao as author and that this speech was made

in the context of the end of the civil war and the first steps towards the creation of a Communist

state. Fewer considered the nature of the audience and the extent to which this might be seen as a

rallying call to the CCP officials or a message of intent to the outside world.

Question 1(b)

Clearly the source content had limitations with regard to its veracity and most candidates were able

to use their contextual knowledge and the provenance to establish that the information being given

was unlikely to be particularly credible. Most candidates were able to use their historical knowledge

of the nature of the Laogai system to select points of information that could be challenged with

regard to the apparently benign conditions in which the prisoners were kept. Better responses

were able to interrogate the response indicating those features of the system being described that

had an element of ‘truth’ e.g. ‘they were factories’, ‘they were mostly counter-revolutionaries’ and

those which could be challenged e.g. the nature of the work done in the ‘factories’ and the

conditions of the cells and behaviour of the wardens.

A surprising number, however, were not able to make inferences even with regard to the positive

impression being conveyed. A significant number stated that the omission of explicit reference to

the ‘rehabilitation’ of prisoners undermined the reliability of the source but better responses were

able to make reasoned inferences about ‘rehabilitation’ by using the evidence from lines 24-26 (‘live

a new kind of life’) and their knowledge of the historical context.

The majority of candidates also used the provenance to determine the value and reliability of the

source content. Most referred to the political leanings of the author and the date of publication

being sometime after the events being described. Many candidates were aware that this was

second or even third hand evidence being described and some even suggested that the publication

date might indicate Johnson’s desire to support Communist China at the time of the Cultural

Revolution. There were still a few responses evaluating the source with generic references to bias.

GCE History 8HI0 2E     5



6     GCE History 8HI0 2E



GCE History 8HI0 2E     7



This is a Level 2 response to an (a) question.

There are hints of Level 3 with regard to inferences

made from the content and an awareness of the

context in which the speech was made. However,

the source content is dealt with briefly and the

provenance is not used adequately to explain the

use of the source. The valid context in the opening

paragraph implies use rather than explains and

the discussion of the provenance of the source as

from the time and having been recorded

accurately show borderline Level 1/Level 2

qualities.

Always deploy information about the provenance

to directly address the value of the content of the

source for the enquiry rather than writing

generalised or generic statements about the type

of source itself. In this way you are considering

rather than noting the provenances.
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This is a Level 3 response to an (a) question and a partial extract from a (b) question which

exemplifies Level 4 qualities.
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Part (a) is a Level 3 response. It analyses the source

content and uses the provenance and historical

knowledge to explain why it is valuable to an

historian enquiring into Mao’s plans for the future

of China. Whereas in the Level 2 response there

were some hints of Level 3, here it is possible to

see how provenance and historical knowledge and

context have been developed with clear Level 3

qualities.

The response uses the provenance to explain the

context rather than just note or state that it must

be useful because it is first-hand evidence from

Mao. Analysis of the content is also developed with

reference to knowledge of Mao’s ideas and in the

context of what happened later.

This extract from part (b) is a good Level 4 example

of how provenance can be used to evaluate the

source content in light of the information provided

about the source (provenance). It is discussing to

what extent the provenance affects the credibility

of the information provided. It uses understanding

of the values and concerns of the society from

which it was drawn.

Use the provenance to evaluate the source content

rather than evaluating the provenance.
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This extract from a part (b) response exemplifies Level 4 qualities of source analysis and use of

contextual knowledge.
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This extract is a good Level 4 example of

interrogating the content through understanding

of the historical context. The conclusion considers

the weight of the evidence in relation to that

evidence which might be credible and that which is

not before reaching an overall judgement.

Interrogate the source content rather than just

commenting on it.
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Question 2 

Question 2(a)

Once again there were fewer centres entering candidates for the GDR option than the China option.

As indicated in the introduction to Section A and Question 1(a), most candidates focused on the

value of the source to a historian enquiring into the reasons for the building of the Berlin Wall but

there were still a few responses which addressed its limitations as well. This was particularly true of

this question, where a small number of candidates deemed the source to be useless because it was

published as propaganda. However, a surprising number of responses also took the source

completely at face value and assumed its value came from the factual information it provided.

Most candidates were able to use the source content to refer to the Wall as an attempt to prevent

the emigration of skilled professionals to the West but a disappointing number failed to address

the second ‘reason’ given with reference to the prevention of military conflict. The source itself

indicates that this was the ‘more important’ reason and so discussion of the content was often

limited by a failure to address this. Better responses were able to use the nature of the source to

analyse the content picking up on the inference that, although the Wall had been built for the good

of the GDR, it had really been built to save the world from the aggression of the West – so giving the

historian an insight into the justification being given by the GDR authorities only a short time after

the building of the Wall.

Question 2(b)

This source provided some good responses with many acknowledging the value of the source for

an enquiry into the impact of socialist policies on the GDR in the 1950s. They were able to refer to

the impact of quotas, pay policies and the focus on the first Five Year Plan by highlighting threats of

emigration, rationing and the lack of consumer goods and a transport structure. Most candidates

were able to make inferences with regard to the difficulties faced by workers.

Many candidates used the provenance of the source to determine the value and reliability of the

source. Most were able to identify this as a ‘mood report’ used by the SED authorities to record as

far as possible the ‘true feelings’ of the citizens of the GDR and so were able to suggest that this was

probably a relatively reliable source within the historical context. However, many responses

suggested some confusion with regard to provenance. These indicated that the meetings were

designed to illicit ‘true’ feelings but that the information given would be of limited value because

the workers would have been scared of showing their true feelings. A few responses just stated

that the information was of no value because the source was from the SED and the workers were

frightened to tell the truth; this would be difficult to reason from the language and tone of the

source. Some responses also suggested that the source was of limited value because it did not

mention the 1953 June uprising; this is an example of ‘missing information’ which cannot be

expected to be included. However, some good responses indicated that it was written in the

mid-1950s and so reflected the situation before the implementation of the Second Five Year Plan

and so was only of limited value in covering the 1950s as a whole.

Both the (a) and (b) response here are Level 3 responses.
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(a) This is an example of a top Level 3 response. It

combines analysis of the source content and

evaluates using both source provenance and

historical context to reach an overall judgement. It

picks out both the economic and political reasons

put forward and understands the probable

purpose of the publication of the pamphlet.

(b) Here the response is also in Level 3 as a ‘best-fit’

response. It has a good analysis of the source

content and uses understanding of the historical

context to evaluate the source content but is less

certain in use of the provenance and in coming to

a judgement with regard to the weight of the

evidence for the enquiry into the impact of socialist

economic policies in the GDR in the 1950s.

High level responses combine the qualities of

source analysis dealing with source content,

provenance and contextual knowledge.
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Question 3 

Section B

As with the 2017 series, candidates continue to be more familiar with the essay section of Paper 2

and most candidates were well prepared to write, or to attempt, an analytical response. As with last

year, there was little evidence to suggest that the range and depth of essays were affected by the

time taken to consider the two sources in Section A. Many candidates were able to access Levels 3

and 4 with weaker responses either not providing enough factual support for a depth study essay

or not dealing well with the conceptual focus of the question. Once again it should be reiterated

that candidates need to be aware that not all questions will refer to causation and that not all

responses require a main factor/other factors response. A persistent number of candidates still

attempt to respond to all questions by addressing the relative significance of generic causal factors

whether appropriate or not.

The generic mark scheme clearly indicates the four bullet-pointed strands which are the focus for

awarding marks and centres should note their progression. At Level 4 there is a requirement for

the exploration of key issues by an analysis of the relationships between key features of the period

and many good responses remained in Level 3 because these relationships were stated rather than

explained or because key features were addressed separately e.g. stating that each key feature in

turn was the main reason rather than developing a logical argument. It is also important to note

that the reference to valid criteria in the third bullet point is not a reference to the different

factors/key issues/key features being discussed but to the measurement criteria being used to

reach an overall judgement. For example, criteria being used to judge the extent of change

(Question 4), to justify whether a given causal factor is the main reason (Question 8), to determine

whether something was successful (Question 5).

Once again, there were some interesting and thoughtful answers and examiners commented on

the quality of many of the responses. However, this year there were too many responses that were

using apparently prepared opening statements that just repeated the wording of the question

without considering whether the argument was really being furthered or not. For example,

responses to Question 6 in which all the paragraphs began ‘The economy of the GDR strengthened

to an extent’. ‘To an extent’ was then used to mean ‘greatly’ with regard to some points being

developed and to mean ‘not at all’ to others. As a result it was difficult for the candidate to create a

coherent and logical argument and to come to a clear judgement.

Question 3

This was by far the most popular question of the three to choose from. Candidates had a good

knowledge of the key features of the great famine, the impact of Lysenkoism and other factors that

may have caused it, such as collectivisation, backyard furnaces, Mao’s leadership, fear within the

CCP and bad weather. There were very few responses at Level 1 but progression through, and

differentiation within, the levels was dependent upon the analysis provided, the depth and breadth

of knowledge and the development of the argument. At Level 2 responses tended to describe

Lysenkoism in detail along with other factors while at Level 3 the role of Lysenkoism in causing the

famine was explained rather than explored. At Level 4 there was an exploration of the impact of

Lysenkoism on the ability to provide sufficient food to feed the nation. Candidates at Level 4 often

argued that although Lysenko’s ideas undoubtedly created the environment for famine it was the

systemic failures of the CCP to challenge Mao and Mao’s own leadership qualities that turned a

food shortage into a famine. Other responses argued that Lysenkoism was part of a wider failure of

agricultural and industrial policy or that it was poor weather that created the conditions for

starvation. Some candidates suggested that the famine in Tibet may have been the result of a

deliberate policy rather than a systemic failure.
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This is a lower Level 3 response.
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The paragraphs do explain the relationship

between Lysenkosim and the other factors

suggested as causes of the great famine (BP1 and

BP2). However, the organisation of the response

and the argument being proposed undermines its

coherence and precision (BP3 and BP4). The

response suggests that factors other than

Lysenkoism were responsible and in the

conclusion states that this is a ‘compelling

argument’. However, the other factors are

developed before Lysenkoism and so it is difficult

to judge relative causation and the paragraph on

Lysenkoism does state that it is the principal

reason for the famine.

Think carefully before using the phrase 'compelling

argument'. Your argument should be well

organised to answer the specific question asked

and use valid criteria to evaluate.
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This is a mid-Level 3 response.
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This response develops other factors rather than

Lysenkoism. The analysis of Lysenkoism is brief

but the other two factors are explained and have

some depth while there is an attempt to determine

criteria for judgement in the conclusion.

Try to develop the given factor/key feature in

depth so that its relationship with other

factors/key features can be explored.
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This is a Level 4 response.
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In this Level 4 response the candidate is

addressing a number of factors but is also

exploring the relationship between Lysenkoism

and the other key features of the period in order to

reach an overall judgement.

Always try to use relevant and accurate knowledge

to help to explain how the key feature being

developed/point being made is linked to the

question being asked.
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This is a Level 4 response.
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This Level 4 response does not develop the causal

factors in great detail but there is sufficient

knowledge to discuss the relationship between the

key features of the period and to determine

relative significance. This response explores the

focus of the question by consideration of

Lysenkoism in relation to the other causal factors.

Try to make the opening sentences of your

paragraphs link to each other to discuss the

question and create an argument.
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Question 4 

This question was focused on a key feature of the Cultural Revolution – The Red Terror. Candidates

were not being asked to judge whether the Cultural Revolution declined after 1967 but whether the

Red Terror did. Candidates needed to compare the situation before 1967 with regard to the

activities of the Red Guard and the deployment of terror tactics with that after 1967. Most

candidates were able to identify the beginning of the end of the Red Terror as being the

deployment of the PLA to address the excesses of the Red Guard and the implementation of the ‘up

to the mountains’ campaign. However, a significant number of candidates just wrote an overview of

the Cultural Revolution as a whole or of the impact of the Cultural Revolution on social welfare. A

number of candidates were able to address extent by determining whether elements of the Terror

actually continued under the Gang of Four and whether the Red Guard were merely replaced by a

more disciplined ‘terror’ in the form of the PLA.
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Question 5 

There were some very good responses to Question 5 which focused on the role of Jiang Qing in

creating a revolutionary culture in China. However, a significant number of the responses either did

not know who Jiang Qing was or only wrote of her role in regard to wider politics. Several thought

that Jiang Qing was male. Candidates who wrote about her role in the politics of the Cultural

Revolution were rewarded but it was difficult to get high Level 3 or Level 4 marks without some

discussion of her role in attempting to create a specific artistic communist inspired culture in China.

Better responses were able to explore her attempts to create a ‘new’ culture for China. Some

responses argued that far from being successful in creating a revolutionary culture she only

succeeded in creating a cultural wasteland while others pointed to her successes with opera, poster

art and taking culture to the masses in the countryside.
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This is a Level 4 response.
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In this Level 4 response the arguments for and

against Jiang Qing creating a revolutionary culture

are discussed rather than just explained and

criteria used to determine the extent of change

from old to new.

The success of Jiang Qing is determined by

weighing up the features of her cultural policies

that went well in relation to the obstacles which

she faced in trying to implement them.
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Question 6 

Candidates had a commendable knowledge of the economic policies implemented by the GDR

during the period 1961-71 and very few wrote about the time period before or after. There were

some excellent responses that attempted to develop criteria connected to growth in trade,

consumer confidence, productivity and international standing in relation to the strength of the

economy during this period. However, many knowledgeable candidates were only able to achieve

high Level 2 or Level 3 as they either described the economic policies in detail without sufficient

analysis or explained economic success and failure rather exploring the extent to which the

economy may have strengthened.
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This is an example of a high Level 2 response.
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There is accurate and relevant knowledge of the

different economic policies implemented during

the time period 1961-71 and there is an implicit

suggestion of strengthening but the extent of

strength is asserted rather than explained or

explored. There is an overall judgement but this

has not been sufficiently substantiated.

Try to not just outline or describe the key features

relevant to the question but to use your knowledge

to explain how the features are related to the

focus of the question.
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Question 7 

This was the most popular GDR question. Candidates have a good knowledge of the measures used

to control the population of the GDR by the East German authorities and were able to discuss the

impact of repression in relation to the use of propaganda, censorship, co-option and apathy. Most

responses were able to discuss the role of the Stasi, the influence of the Brezhnev Doctrine and

response to opposition groups to highlight the use of repression. However, some candidates

tended towards a more broad definition which often seemed to encompass all aspects of life in the

GDR so finding it difficult to determine criteria to measure extent. Better responses were able to

show, rather than just state, how different factors combined to control the population in the two

decades following the building of the Berlin Wall and the permanent border between East and West

Germany.
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This is a mid-Level 3 response.
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This response does develop relevant key features

using mostly accurate knowledge in regard to the

given factor but as it does not develop other

possible features of control it is not possible to

establish relative extent in the overall judgement.

Always try to develop a counter argument so that

you can explore the focus of the question and

come to an overall judgement.
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Question 8 

Candidates have good knowledge of the fall of the SED government and the reunification of

Germany. However, it is important for candidates to read the question very carefully. The main

focus of the question is reunification and not the end of communism in the GDR and on the time

period after the fall of the Berlin Wall. The candidates are not being asked to address the general

preconditions for the end of the GDR but the reasons why German reunification happened so

quickly between November 1989 and October 1990. The long term context was relevant but only if

used to explain reunification. However, those candidates who did focus on the speed of

reunification often had an excellent knowledge of the role of Helmut Kohl and the political situation

in the GDR in the year after the opening of the Wall and were able to determine the role of the

individual in relation to wider political forces.
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This is a high Level 4 response.
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This response explains the contribution of relevant

causal factors and explores the notion of the

speed with which reunification took place,

deploying detailed and broad accurate and

relevant knowledge. Its strength is in BP1 and BP2

but criteria for judging the reasons for the speed of

reunification are established and the overall

conclusion substantiates the argument that the

role of wider forces were more important than the

role of the individual.

A good response combines all the elements of the

strands in the mark scheme - analysis, historical

knowledge and understanding, evaluation and

judgement, an organised argument - to answer the

specific question set.
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Paper Summary
Based on their performance on this paper, candidates are offered the following advice:

Section A

Value of Source Question (1(a)/2(a))

Candidates must be more prepared to make valid inferences rather than to paraphrase the

source

Be prepared to back up inferences by adding additional contextual knowledge from beyond the

source

Move beyond stereotypical approaches to the nature/purpose and authorship of the source e.g.

look at the specific stance and/or purpose of the writer

Avoid writing about the deficiencies of the source when assessing its value to the enquiry.

Weight of Source Question (1(b)/2(b))

Candidates should be prepared to assess the weight of the source for an enquiry by being aware

that the author is writing for a specific audience. Be aware of the values and concerns of that

audience.

In assessing weight, it is perfectly permissible to use contextual knowledge to support/challenge

statements and claims made in the source

Try to distinguish between fact and opinion by using your contextual knowledge of the period

In coming to a judgement about the nature/purpose of the source, take account of the weight

you may be able to give to the author’s evidence in the light of his or her stance and/or purpose

In assessing weight, it is perfectly permissible to assess reliability by considering what has been

perhaps deliberately omitted from the source. However, simply stating that a source is limited

because it does not cover certain events or developments does not establish weight since no

source can be comprehensive.
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Section B

Essay questions

Candidates must provide more factual details as evidence. Weaker responses lacked depth and

sometimes range

Take a few minutes to plan your answer before you begin to write your response

Pick out three or four key themes and then provide an analysis of (for e.g.) the target significance

mentioned in the question, setting its importance against other themes rather than providing a

description of each

Pay more careful attention to key phrases in the question when analysing and use them

throughout the essay to prevent deviation from the central issues and concepts

Try to explore links between issues to make the structure flow more logically and the arguments

more integrated.
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Grade Boundaries
Grade boundaries for this, and all other papers, can be found on the website on this link:

http://www.edexcel.com/iwantto/Pages/grade-boundaries.aspx
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