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Introduction

This paper was divided into three sections: Section A was aimed at the in-depth evaluation and
analysis of source material (AO2); Section B focused on the evaluation of key features in depth
(AO1), exploring cause, consequence, change/continuity, similarity/difference and significance; and
Section C tested change over the longer term (AO1), at least 100 years.

Examiners did note that the legibility of hand writing has deteriorated further. Examiners can only
give credit for what they can read. In Section A the question requires the consideration of two
enquiries. There was little evidence on this paper of candidates failing to consider both in some
way, although it is worth pointing out that it is advisable to try to write evenly on both enquiries and
better candidates were able to compare the value of the source for each enquiry. It was clear that
standards in Section A are beginning to catch up on those in Section B and clearly advice about
source analysis, with its new emphasis on value and weight, is becoming familiar to candidates.
Nevertheless, some teachers and candidates need to follow the requirements of the Section A mark
scheme more carefully in future series in order to be clearer about what is meant by 'value' and
'weight'. As in last year’s examination, some candidates wrote too much generalised comment
without regard to the source material, or paraphrased the source without considering its value or
reliability. The major weakness was often in considering the provenance and comments were too
often stereotypical, or too often missing entirely. It is worth reminding centres that candidates
should assess ‘weight’ by using contextual knowledge to challenge or confirm what is in the source,
or to discuss the values of its audience, rather than just claiming that the source discusses an
aspect of the topic, so it must have weight. It is also necessary to analyse the nature, origin and
purpose of the source through its provenance in order to assess weight. Many responses were
largely made up of comments about what is missing from the source, suggesting that this made it
less valuable, or carried less weight. Credit is given to comments about what is not in the source
only if it is possible to show that this material is missing for a reason, for example because the
source is a deliberate piece of propaganda, or, for example, the author is not in a position to
comment about key issues and that for this reason the source is unrepresentative. The detailed
knowledge base required to add contextual material in order to support inferences was often good,
but candidates need to understand that contextual knowledge must be linked to what is in the
source and used to confirm or challenge inferences from the source itself, as well as to assess value
or weight in the ways described above. ‘Detached context’, i.e. that unconnected with the content of
the source, of the variety ‘now | am going to tell you about other features’, is a growing problem.

The continuing improvement in essay writing for depth study in Section B is pleasing. Few
candidates produced wholly descriptive essays devoid of analysis. Candidates continue to identify
key themes in an introduction and to make a judgement in a conclusion. Structure was often very
sound. The generic mark scheme clearly indicates the four bullet-pointed strands which are the
focus for awarding marks and centres should note how these strands progress through the levels.
Candidates need to be aware of key dates, as identified in the specification, and ensure that they
draw their evidence in responses from the appropriate time period.

As was the case last year, there was virtually no statistical difference between responses to Sections
B and C, a pleasing outcome that indicates that candidates were able to identify key turning points
and patterns of change. Most candidates were well prepared in terms of their contextual
knowledge of individual elements within the period, but not all candidates fully engaged with the
elements of the process of change that are central in this section of the examination. Candidates
do need to be aware that this is a breadth question and that the questions that are set encompass
a minimum of 100 years. This has important implications for the higher levels in bullet point 2 of
the mark scheme. To access Level 5 candidates are expected to have responded ‘fully’ to the
demands of the question. The requirements of questions will vary and key developments relating
to the question may be more specific to the entire chronological range in some questions and
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options than in others. Nevertheless, it was judged not possible for candidates to have ‘fully met’
the demands of any Section C question unless at least 75% of the chronological range of the
guestion was addressed. To access Level 4 candidates need to meet most of the demands of the
question. It was unlikely that most of the demands of the question would be met if the answer had
a restricted range that covered less than 60% of its chronology. Note that early starting and late
end dates do not satisfy these criteria if there is little supporting material in between! There was
little evidence on this paper of candidates having insufficient time to answer the question. The
candidates' performance on individual questions is considered in the next section.
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Question 1

Strong responses had a clear focus on the value of the sources in terms of revealing the reasons for
Obama'’s election to the US Senate and for his subsequent run for the presidency, but most
candidates were much better on the first enquiry, failing to see that Obama’s performance and
support as Senator was one of the key factors for the second enquiry. At the highest level,
candidates selected key points from the source and made reasoned inferences about them,
supporting each one with their own knowledge of the historical context, for example, during the
2004 election itself the high-flying Republican Jack Ryan had to be replaced following his messy
divorce case. The Republicans unwisely chose an out-of-state candidate, Alan Keyes, as Ryan’s
replacement. Or that, in challenging inferences, from the very early primaries in 2008 onwards, a
major factor was a striking contrast between Obama and Hillary Clinton, whose tainted link to her
husband's past, as well as traditional campaigning, contrasted with Obama'’s future plans,
promoted through social media. Comments about provenance were thoughtful and may have
considered that the source was written before Obama’s nomination as the Democrat presidential
candidate. Spivak was concentrating his fire on one candidate’s weaknesses, perhaps to influence
the primary campaign.Weaker responses simply wrote generally about Obama’s presidential
campaign in the wake of the February 2008 date of the source. At this level, candidates often also
made stereotypical comments about a journalist being reliable.
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Here a Level 4 response shows effective use of supported inferences and genuine reasons based
on provenance as to why material is missed from the source.
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In dealing with the first enquiry, the candidate
begins with a number of supported inferences,
although these could have been more closely
linked to contextual material, rather than just
asserting that the material is accurate. In the
second half of the second side of the response the
candidate indicates the source's limitation by way
of what is omitted. One way of securing credit for
this way of evaluating is to show that the writer
has done this because the provenance suggests
that such material would be omitted for a purpose.
This is exactly what the candidate does.

The next paragraph begins a discussion about the
second enquiry. There is a supported inference in
the middle of this paragraph and this time the
candidate adds contextual material to confirm the
inference. There is less good use made of missing
material this time, but later there is further
evaluation, using the date of the source to make
comments about its limitations.

Despite making a number of inferences, the
response does not fully interrogate the source, and
more could have been done with the provenance,
but this is an impressive response, clearly working
at Level 4 in all three bullet points of the mark
scheme.

\ Examiner Tip

Look at the detail of the provenance of the source
to see what might give weight to the source - e.g. in
this case the writer's career and the title of his
piece, which suggests he may be 'grandstanding'.
Challenge or confirm the veracity of the source by
using contextual ‘own knowledge’ to discuss
weight. Be aware of the values of the audience.




Question 2

Weaker responses did not have a clear focus on the role of Alastair Campbell in justifying the
government’s position on the invasion of Irag in 2003 and his impact on the attitudes of the media
towards the Labour government. Such candidates did not understand the need to make inferences
from the source, for example that it indicates that Campbell's agenda is to deflect criticism of the
government over handling of the dossiers. Most candidates perceived that the source provides
evidence of criticism in that Campbell's use of “dodgy dossiers” soured the attitude of most of the
press towards the Labour party. Many candidates failed to make inferences and simply supported
guotations with their wider knowledge about the conduct of the prelude to the Iraq war by
politicians and broadcasters. Weaker candidates gave little weight to the source simply because the
writer was a news man. Others missed out any comment about the provenance. However, stronger
candidates noted that the international organisation is likely to regard the Labour Party as
insufficiently left-wing and Campbell, the guru behind New Labour, as a liability to socialist
traditions and thus view his pronouncements in a negative light. Also mentioned was the fact that
the writer shows some balance by admitting that mistakes made on Iraq were not completely
Campbell’s fault. On the whole, contextual knowledge was strong in the view that worsening
relations between the government and the BBC over Campbell's attacks were exacerbated by the
apparent suicide of David Kelly, who was accused of leaking dossier details to a BBC reporter, but
less was mentioned about the suggestion that Campbell was the target of a band of right-wing
journalists and some Labour cabinet ministers who resented his detailed policy knowledge, short
temper and close relationship to Tony Blair.
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Aresponse at Level 2
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ResultsPlus

Examiner Comments

The response begins by summarising the
provenance (evaluation at Level 1) and then
making a single unsupported inference about
criticism of Campbell (understanding at Level 2).
The second paragraph is a good example of
'detached' contextual knowledge - it is not firmly
linked to any content in the source (context at low
Level 2). Further contextual material supports
quotations from the source rather than inferences
derived from it (context at Level 2). There is no
attempt to use the provenance or the nature and
purpose of the writer to make further evaluation.

ResultsP
Examiner Tip

Make sure you make inferences that you also
support with your own contextual knowledge. Use
specific detail about the position the writer is
taking and/or their purpose in doing so.




Question 3

Weaker responses indicated two main problems in this question. First, the target focus on voting
was perceived as a cue to write a detailed description of the methods used to block the black
American vote without relating that to the loss of civil rights. Other candidates took too narrow a
view, usually focusing solely on the Supreme Court as a counter factor. The most successful
candidates understood the need to balance the stated factor of voting restrictions against, for
example, violent threats and lynching in particular, producing a climate of fear which had a
profound effect on civil rights. Some noted that Segregation laws formalised the loss of African
American civil rights in the South. The development of public transport in this period produced
increased opportunities for this trend. Many noted that Supreme Court decisions beyond voting
rights were hostile to black civil rights, e.g. Plessy v. Ferguson (1896), which effectively validated Jim
Crow laws and Cumming v Richmond (1898), which extended them to education. Many candidates
missed the hint in the dates in the question, that the loss of voting rights made little difference to
existing civil rights, as equal opportunities had never seriously taken root by 1883.

GCE History 9HI0 39

17



A Level 4 response which is discursive throughout and makes a coherent judgement, but which
lacks some range.
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< Examiner Comments

The candidate has taken a limited number of key
features and argued a reasonably strong case as to
why the target focus is more significant than one
other counter factor. Level 4 responses
concentrate on arguing a case, rather than
describing. On the whole, this candidate has
succeeded in this way, although the target focus,
on voting rights, could make more of how
restrictions in the black vote led to deterioration in
civil rights. Countering the argument has
concentrated on the Supreme Court, but it could
have extended to other issues, such as violence
and provocation, or the limits to civil rights
suggested by sharecropping.

Be sure that you are able to choose enough
suitable counter factors (perhaps at least three)
when making a judgement about the key topic
named in the question.




Question 4

Candidates often found this question relatively accessible, with some excellent knowledge about
the failure to address the grievances of black Americans in the New Deal years. Most responses
understood that Southern Democrat whites played the race card to get elected. Their failure to
address black grievances gained votes from poor, racist whites who saw ethnicity as the one thing
keeping them off the bottom of the social ladder. They also perceived that Franklin Roosevelt was
reluctant to use Congress or executive orders to address black American grievances, as he did not
wish to alienate a significant proportion of his own party in the South. Weaker candidates merely
offered Roosevelt as a counter factor, without realising the link between FDR'’s actions and the
Southern Democrats. Some stronger responses mentioned that Social Security aid during the New
Deal was devolved to state governments. Southern Democrats ensured that such benefits would
not reach black Americans, most of whom worked in excluded jobs. Weaker responses simply
described discrimination in the alphabet agencies. The biggest disappointment was in the failure to
offer significant material to counter the proposition that the blame for the failure to address black
grievances lay with the Southern Democrats, for example that black grievances focused on relief, as
they were not covered by the Social Security Act or the National Labour Relations Act. This was the
fault of the whole federal system rather than simply southern white Democrats. Or that the
Supreme Court remained unhelpful to the cause of black American grievances. Or, perhaps more
obvious, that black Americans outside the South continued to suffer de facto segregation and
discrimination in housing, employment and education. Their grievances could not be blamed on
southern whites.
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A response which mixes analysis and descriptive passages (Level 3).
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One of the hallmarks of responses at Level 3 is that
they will lack range or depth and will tend to stray
from an analytical focus at times. This answer tries
to focus on the effects of Southern Democrats on
black grievances, but it also strays to a
consideration of how Eleanor Roosevelt helped to
cure such grievances, which is not the focus of the
question. It redeems itself somewhat by blaming
Southern Democrat influence on Mrs. Roosevelt
for her failure to improve black status, but that is
still not quite what the question was asking.

This is not a very detailed answer on how Southern
Democrats blocked attempts to remedy black
grievances, so it lacks support on the target focus.
There could also have been more key features
deployed to counter the proposal that Southern
Democrats were responsible for the problem.

\ Examiner Tip

Although there are time constraints, try to write at
least four or five sides (depending on handwriting
size) to give yourself the best chance to explore
range and depth in this 'study in depth' section of
the paper.




Question 5

As was the case last year, depth questions in Option 39.2 seemed to attract very weak and very
strong answers in relatively equal measure. The biggest problem for weaker candidates in this
question was in the lack of depth of knowledge offered about the activities of the press barons. The
majority of candidates explained that Northcliffe undermined Asquith’s leadership during the Shells
Scandal, contributing to the formation of a coalition and increased political support for Lloyd
George. Better responses also noted that Northcliffe’s criticisms of Gallipoli, recruitment and the
food crisis compromised Asquith’s leadership, culminating in the Times’ Towards Reconstruction’
editorial (4 Dec 1916) and the rise of Lloyd George. Better candidates debated the proposition fully,
showing that Northcliffe's role in promoting Lloyd George's views through the ‘Towards
Reconstruction’ editorial is regarded as doubtful and that its content probably came from the views
of Conservative MP Sir Edward Carson. Those fully discursive responses often also counter argued
against the proposition by noting that the influence of the press in contributing to Lloyd George's
rise to the position of prime minister is weakened by the fact that the King offered the position to
Bonar Law. The best responses often saw that Bonar Law was not influenced by Beaverbrook
acting as a go-between and that he was happy to agree with Asquith over the issue of a War
Cabinet under the existing prime minister. It was Asquith who reneged on that agreement.
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Here is a Level 2 response to a depth question.
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ResultsPlus

Examiner Comments

In order for the debate to be joined on a question
inviting a candidate to assess whether one
individual was more responsible for a named
outcome than another, it is vital that support is
offered in a balanced way on both individuals. In
this answer there is reasonable support for
Northcliffe, but almost negligible support for
Beaverbrook. Therefore the requirements for Level
3 and above (evidence that the debate has been
joined) have not been met and this response was
marked at Level 2 in each bullet point. Perhaps a
plan at the beginning would have helped the
candidate consider ways in which Beaverbrook
contributed to Lloyd George's elevation.
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"\ ResultsP
\\ Examiner Tip

Higher level responses are often based on brief

plans that offer a logical structure for the analysis.

They identify three or four themes and points for
and against the proposition. Take a minute or two
at the beginning to plan before you start writing
your response. That way, the introduction can be
crafted and you are more likely to produce a
relevant, logical and well-structured response.
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Question 6

There were very few responses to this question that the most significant aspect of the British
media’s coverage of the Falklands War was that they were positive towards the Thatcher
Government's conduct of the conflict. Some candidates misread the question and took it to mean
that whereas press coverage of the Falklands War was positive towards Margaret Thatcher, the rest
of their coverage of the Prime Minister's entire premiership was negative. Such responses were too
generalised and largely erroneous. However, some cited rows between Mrs Thatcher and the BBC
over its coverage of the Falklands War to offer material to counter the proposal. The best responses
argued that the 21 reporters chosen to be embedded in the naval task force found themselves in a
situation where it was difficult to be anything other than propagandists for the British armed forces
and most picked up on The Sun newspaper’s strident patriotic support for the operation to sink the
Belgrano through its famous headline on May 4: ‘Gotcha’ and through its distain for the ‘Argie
Bargies'. But, in general, knowledge was sketchy.
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A competent Level 4 response to a depth essay.
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“{Z ResultsPlus
Examiner Comments

This answer is typical of what is expected of a Level
4 response. Always discursive, it sets up one side
of the argument, puts the other, and attempts to
judge why one is more important. The introduction
could have been stronger, by suggesting there was
a counter argument coming later in the essay, and
the concluding judgement, that the pro-Thatcher
media reached a wider audience and was
therefore more significant, could have been
stronger, as the anti-Thatcher BBC was included in
that rather generalised assessment. A Level 5
response would have widened the key features to
include other aspects of media coverage. A
significant aspect, for example, was how the
casualties were seen, which did not seem
particularly positive, as was the position of the
United States and the diplomatic aspect
surrounding self-determination. But all-in-all, a
very competent answer.

A\
\

\

\

\ ResultsPlus

) Examiner Tip

Try to justify why one content area is more
significant than another - the basis of that
judgment is that one aspect is more important,
influential or significant. Make sure that this
judgement is coherent and will stand up to the
scrutiny offered in the supporting evidence.
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Question 7

There were some very full and knowledgeable responses to this question, with a clear focus on
damaging obstacles to increased desegregation, a focus that was missed by weaker candidates,
who merely wrote about damage to black citizens. Many candidates were able to identify key
features of several issues involving segregation, from slavery, through Jim Crow to Levittowns.
However, many responses did not go beyond Watts in 1965. Many who began in the 1920s and
ended with Watts could not access higher levels in bullet point 2 of the mark scheme, which
required at least 60% coverage of the chronology at Level 4 and 75% at Level 5 to satisfy sufficient
breadth. This advice was clearly stated in last year's examiners’ reports across all options. Many
candidates were aware of the causes and events of the Watts riots, but failed to see a link to the
question focus on setbacks to desegregation. Watts is regarded as one of those signal points, along
with some of the other events of the so-called ‘long hot summers’ whereby the conservative
Republicans regained their strength and challenged the legal moves that the Democrats had been
making towards desegregation of the workplace and in housing, encouraging Nixon's ‘silent
majority’ to support a backlash against Johnson'’s civil rights push. It should be noted from the
specification that there are only four key developments which could be examined as significant
issues or turning points in changing patterns of desegregation in the overall period from the 1850s
to 2009, but that does not mean that support should begin and end with the events named and
almost no response mentioned that the most serious obstacle to ending de facto segregation
throughout the period following the landmark legislation of the 1960s was a lack of educational and
economic opportunity, especially for urban-based blacks, or that legal devices put in place
challenged desegregation into the 21 century. It was pleasing, however, that candidates often
reached back to the civil war era to argue that slavery or Jim Crow was a far greater setback to
desegregation than Watts.
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A good example of responses that concentrate on depth rather than the target for Section C, which
is breadth across 100 years or more.
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ResultsPlus

Examiner Comments

The candidate would have scored at a much higher
level had this been a question about the Watts
riots in the context of the 1960s. Because this
response concentrates so narrowly, in the main in
the 1950s and 1960s, it is limited in key features,
breadth, logical judgement over the whole period
and the coherence of argument for a breadth
guestion. For these reasons it is held at Level 3
overall.

ResultsPlus

Examiner Tip

Higher level responses are often based on brief
plans that offer a logical structure for the analysis.
They identify three or four themes and points for
and against the proposition. A plan here might
have helped the candidate to consider material
from the 19th century, and to think of significant
points beyond the 1960s. Take a minute or two at
the beginning to plan before you start writing your
response. That way, the introduction can be
crafted and you are more likely to produce a
relevant, logical and well-structured response.
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Question 8

This question was generally well answered because most candidates identified specific evidence
through film, book and television titles and (less often) iconic photographs. One of the biggest
problems, though, was that weaker candidates had prepared to write about books and ignored
other genres in answering the question. Many candidates saw that the immense popularity of To
Kill a Mockingbird suggests that it made a great impact on its readership, particularly as it opened
up the detailed horrors of a particular ‘southern’ mindset to northern liberals and lawmakers. The
best answers were aware of breadth by suggesting that America is still facing some of the same
challenges that Harper Lee clearly addressed in To Kill A Mockingbird. Despite its popularity the
novel was not ‘the book that changed everything’, as confirmed by The Help (2009). Nevertheless the
novel served as the public awareness catalyst to the passage of Civil Rights legislation through its
portrayals of injustice. Film and television were well covered as countering material to the idea of
Lee’s novel as the key turning point, but often there was no logic to the order in which candidates
presented this evidence and many stuck rigidly to a very few books. Mentioning only Uncle Tom’s
Cabin (1852) and The Help (2009) as the outer coverings to To Kill a Mockingbird does not constitute
breadth, even though the start and end dates would suggest that it does.
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Here is a Level 5 breadth essay.
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This answer is an example of best practice for
Section C breadth essays. The candidate has
metaphorically dropped a series of bore holes
down into a timeline covering almost the whole
chronology to test for the best turning points in
changing white attitudes to questions of race.
There is a detailed consideration of the 'target’
borehole (To Kill a Mockingbird), setting it in its
historical context to indicate how it is likely to have
been a key feature in change. Other turning points
are similarly considered, both before and after
1960. There is a comparative judgement which
argues that the earlier turning points were less
permanent, and that later ones drew upon the
experience of Mockingbird. While the conclusion
doesn't quite do justice to the quality of what has
come before, time constraints may have been a
factor, and the judgement has occurred
throughout the answer in any case. This was
awarded Level 5 in all bullets.

“ Plus
\ Examiner Tip

Turning point questions require candidates
reaching the higher levels to analyse the relative
significance in bringing change of a number of
turning points throughout the chronology. First
consider the merits of the named turning point for
bringing change and then imagine that you are
dropping a number of inspection holes into your
timeline to measure what it was like before and
what it was like afterwards at these given points. In
this way you are measuring change and comparing
extents of change, both throughout the period and
also with the focus turning point.
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Question 9

There were very few responses to this question, but most were of a very high quality. They were
able to argue that Stopes was iconic in changing women's family lives, but that she reached a
narrower audience than some government legislation or other events later in the 20th century. The
best candidates were very knowledgeable about Stopes, for example showing that her clinics broke
down a long-standing taboo, that information about birth control should not be discussed, and
should be banned under obscenity laws. Also noted was that new knowledge changed women's
family lives, e.g. Stopes’ book, Married Love (1918), was a best seller challenging the ignorance
women had of their own sexuality and made them more likely to support her clinics and to take the
initiative in changing family life. Better candidates noted that The Mothers’ Clinic and its successors
offered free birth control devices, and education to married women who were supported by
midwives and that this helped to popularise birth control, changing women'’s family lives
significantly. Many candidates remarked that Stopes’ clinics were the pioneering origin of the
National Birth-Control Council (1930), whose aim was to change lives by ‘spacing or limiting families
to mitigate the evils of ill-health and poverty'. Also impressive were the points countering the
proposition, whereby many candidates offered government legislation commencing with the 1882
Married Women's Property Act, which undermined couverture, now allowing women to keep
previously-owned property within married family life rather than surrendering it to their husbands.
Also achieving good coverage was the Sex Disqualification Act (1919), which made it easier for
women to go to university and enter the professions, enabling middle class women increased job
opportunities outside the family home. The best responses also looked forward, via women'’s
situation in World War Il, to the universality of the Pill, contrasting this with the narrower range of
women helped by Stopes.
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Here is a Level 5 response to a breadth essay about comparative significance.

A H—s. cL - L—-;,. JFL«H.-\:._ ;:anl. t-qu\L:-P -‘-l-m
w&rl.q.?\ﬁc& Dore = ‘H—‘— e aﬁr {lfammm @m&nm":}.“.
Q..A,.M Y - O (gg r.. ja—. Mgw%);.&u“gh—:hmnl .............
Yoesn.. Srm'cnrm\ PO Y A Mseoedoits. . ohmadoe. M
el Mmﬁu?wb? wl».lni' o accswake. . b\.nr_‘

ma&s.t§hpp%;pm‘.:j-??jmnu:ﬁ@k{nx_mn{.]‘?'l[

Bvum%%@cﬂ.ﬁrmmm+ﬁbhhﬁm Yo, } oot Shac...
l‘b ........ Wm\n....c.l.-. Pu.c.}cw L\&QLL!LG- :H-‘. esed

ﬂiﬁniﬁ‘cm'{‘ . ..la e o FNY R W N S t:}\s.m.c\
e Mane. ‘)La.ww :quh L:’. P lannis g C})]n 1R . ’H—u_ ...........
Ankeediadien o f e NHS od Ha GQ""E"%(L#"P e\l
..... oS d""w . L'*L!.mﬁ. Ao datced 30 ~er s ba
'm”"“d .......... Pt ). WVLA-&P-\& MQDM«:L.M; mmq’- ‘-.-m&-&.
.Lpl“ N ci- ot -xm ’Hnﬁ— o S s.m.\o.-. %‘La-\- J‘L. NHS G...:i

Mo 20 b loee -Hu.,rhad-'at i s amd... C(L\M%..
hmm.bm\ghmm 1842, Gadl.. 200,

GCE History 9HIO 39 53



aﬁmﬁm&bmel%Qan+%bﬁLmLm .............
Da(ww;whrﬂlmwwebmhmam ........................

Go.. o e\ o—grhm"sumlfaul.c&km'ml\fcl\ﬂﬁll

ded b uritonl of Hu fittert’s Shen bed

mchH'\ﬁ-*H\l—Iaq-f #&"MQ.k’QA"??A.nMQLJ’F

e ML‘M&*%M”#M%

mam&;}@mmm@wm@km,mmw .......

%Lmﬁjd;ummmﬁtﬂ\#%{;w‘v' ...........................

Jmmgammkkh;—m.almd%+noha;bh ...........................

m%,ummmmﬂhph_b cOR

d\wl.wmkadjum . . lchiten (%52 200k.

54 GCE History 9HIO0 39



%tNHSL\aA\ocmmhAIHLMQLAFwFH‘
Mmhmqﬁﬁnmnmmfm&mﬁm+%m C S
Pl hicdh Led eagmelly. bee jpiad ot 2 shilligs,
micnkbfm;k&kgw;mwdd/mos?iwnm
o A9 it is. eohmatasl . thed. 50,000, Lovmen. it uaing......
e conbucaphom @il Whan He @l became free o all .
b%lthkaknmmmMub.AsODxanwnm
s bainy . Hw canromphae ik The Combonaal il
ac..providad o the NHS vnda Huaie ack Haek inbreda

nae. decorana . hed  enelolach ceomen to become tha
ousmaa. of Hul ousn. beditn, waith s Mmehan, Hao
&Mmem]ﬂmm+Iﬂmdn&mnHm%4, ...........
wbend ol manesing o chlldobe e ek hosa
mmb_dTLpNHSQJanmlnM'Wmu‘mem
Mnienl which bhad oferd Lrce adumica amdh coce du

Landr J')'m ........ A MmmﬂA'a«p&-cAmml
R_Mm,‘um{bﬂwhhim*uﬂg:nckmm&'hmm
nme‘cmu& ......... am—:ﬁ\nqc‘.mm:ﬂmimd- ........ e;{lbﬁ-m“"‘

GCE History 9HIO 39 55



Theeloore \f\b-A.\.mLum nF "H-\-_ NHS Py k-—
Mmz ......... L.J\ r.L \ncls»A.n\ ‘H’u..l* mL nF J‘L. e X
Comlbinel pill oad. - Lo (Pell Whoae G Cliniio,
il:a uim:a\\ﬂa' mwk\«nm‘;ﬂnkhﬁw%-
aﬁm—l— Fockac.. Hek CLa.-.g‘A Remmand.. ﬁowNLH— ...............
lim: ane ko Hha _oumenhie.. 1t et Ao S, qu Hﬂm

................

Giovernrmnt. ]%m\«&m NSV W \na.. c.nmAu-r_& O
Q-\‘H-mmdh nd- M. ‘aﬁmﬁ%'&-, laauma Gl-;maul 'HM_
Pnpy'::.’ QC«& M .......... meant.. )!‘.lam‘l‘ #mn Fk'plfﬁjnf .
m:amm reomaned  tnada.. J’\U Ay T A GAe...
sonoscloie by He huband - abon mmennt Hhok He
Pk-ru'ca C.m...ksl ........ be.ousmacl / 'ewnlmmd imnchie. Hee. taommomns.
Oore.... (..ﬁkuﬁ The ack. maeont.. Hhat ivomen. Ma-ﬂr ‘”a
lila ... cwm. Hrain. o {mq-#% idhoud. Hha . H-u-:.p-é

[N mF‘h— nnarn.a\.jz Thee... Dicoccs.. Ack... of . He. 19705
lﬁ&ﬁl Secuaced M anm&nbwawﬁJMmﬂmr
wnmiﬁhbﬂaﬂ%ﬂ-'l’“'*dhﬁn% ....... comkel bbe

56 GCE History 9HIO0 39



a.{éﬁ-.y .S. AT Qt‘\\ia e Peon.. c\mw.d Hm. d.mum .
‘Tk,.. kﬂ@aLﬁJﬁm c.mk:hv\ ........ (DD ..... ].-mm% ..... <V Ml-w«fnwa. ,,,,,,,,,,
Wom 3im:m3 Heaom . nors... Codrel andh canmd \'\‘:j e

QAan 'l"‘»im. m"nn Q.Li.m.amr" "H"u. A2 A clmmLac- Lﬂans&'-.
h*\\dw. erﬂ muﬂn& ‘\'Ln:l' s.IL-.. S..-.'.‘JMQ.L O Joe..
\A&Hl*‘\ﬁﬁ%m‘jo—k\bk&&ﬁm-mﬂm& ..................

\ambﬂ‘:rd.qammcf.dmu% ....... mﬂ]H‘Lm
cnmLQ‘..ﬂgxnclpcrmM&anmacLuL:m ...............

‘n'n- Hnmt?h\n.m P‘:ﬁ}wm A’Q[’. (Hnumﬁﬁ ....... ptck) .......... Q,F 'p""

maMm%grmeﬁhmjﬁmquiw
iguackiom e foe. mede . cgainat. .t clovmers This
ock thad s c:lm..j@d. ............ aonesno...... {p epmilay... (NSRS I
nF@«.rl on.okkernalse . ﬂ-f-?lﬁm A M“’"”"‘"ﬁ eath ]r\m,;
A the . eqwnm«l- el ¥ELoy neec.. Hhal . vichma. of....

o o ofbe Lod moobae

tocape... Y. tham-.r .............
bt ke B oo lgilabin, masbinl rpe

.P.-mmml.duxd-\mo{mMLmlm,LMmmnp}-
maéiwum&}hkm&m‘;nmk’%m

-Hu_:{'wnrmﬁurnﬁ:_rnfpﬁgquijnmw&ngkkm!m
P n@.hmmh‘ulwmAhmﬂmkmLmd

GCE History 9HI0 39 57



d.wpth. f..a.am'.a-‘am M(:hnnh-&mcl 4?‘,

..THAA n{-, Amoreen.,. h(; 2 Mt -emd,.m-d- M’\.ﬂv"" e
Lﬂ@wl.k-L L.nu.]. .......... bnca.mcf L. ‘H'u. mo.—hu& Ilwm
Romen,,.. WML:, VR 1V £ Y A {-,um,nmta ,nmna.U .................
Sng.lw'l--d ........ %l '\'715«[' S TN o - mn&o.?lm,; ...............
........... m-ﬁLv Hnm eru.

........................

Ol ‘H‘M\ 1?!. (.nnmch:.al lth L:aft & ere. . ﬂ%jhtﬁ*ﬁm'f'.....
GL;.-\ m'l Ot fpamm.f:, Ahvea.. H-;m “H’m Mane...
S‘ﬁapn M Phnnmj C(jm.l..cn e dwadm.r
(a2, Hn ’H\L Q.jams:zn H‘\ﬁ"' ’H"ﬂw m;:.m:, 'S'Lnram ............ 6:1.1\«.5
F[M‘""”‘J CJJALQJ jﬂamf Mncl 'HN-» .Mk f:@mﬁm}—

cr['\ﬂng,c, B toomens. »ch’.’ L) o O el of...
hmma Qn%c{-&y;&cj}kxmpnwmlunl,fmk’ ..........

wumgfoea.da ...........

58 GCE History 9HIO0 39



< Examiner Comments

This answer is an example of best practice when a
candidate is considering comparative significance
over a long period. The first page outlines clearly
where the debate is leading, and the rest of the
response lives up to that billing. Marie Stopes'
clinics, the target feature, are clearly assessed for
significance before the other key features
mentioned in the introduction are mined for their
comparative significance, covering most of the
chronology. There is excellent use of both
qualitative and quantitative evidence to suggest
that Stopes' clinics were not, in fact, the most
significant feature in change. There is a pithy
conclusion suggesting that the main reason for this
judgement is in the comparatively narrow
audience for change as a result of Stopes' work.
Although there is an occasional diversion away
from family lives, small weaknesses are allowed for
in the Level 5 mark scheme to indicate that even
the best answers are not expected to be perfect.

Y\ F Plus
\ Examiner Tip

Sustained analysis is a vital feature of a Level 5
response. Let your introduction set out clearly the
main line of argument, and let the conclusion
make the overall judgement on that argument. In
addition, comparative significance of factors or
issues can also be made clear at several points
within the body of the essay. In this way, argument
and judgement are sustained.
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Question 10

The major problem with answers to this question was that candidates knew a good deal about
alternative issues, but very little about the target focus on affluence and some did not know the
meaning of the word, despite it being part of a key phrase in the specification. Those who did
understand most usually said that the Holiday Pay Act of 1938 gave poorer British workers one
week’s paid holiday a year. This was a significant point for leisure. Some responses also showed
that an increase in disposable income for Britons, partly due to an increase in female employment
after World War Il and increasingly from the Sixties, had a great effect on the development of new
leisure activities. The development of the television and the internet in British homes enabled a
wide range of home-based entertainment. These proved to be of more enduring significance.
Candidates often linked developing technology to affluence by explaining that one cannot have one
without the other. The most often cited issues, though, were the arrival of the motor car and air
travel linked to package holidays. And this is where the greatest problems lay, as candidates forgot
to focus on leisure in the home. Some did at least say that as a result of these developments leisure
time increasingly moved out of the home, but generally focus was lost.
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< Examiner Comments

In broad terms, the gateway to Level 3 and above
in Sections B and C is the ability to join the debate
about the second-order concept. Here the
candidate was being asked about the significance
of affluence as a cause of changes to leisure in the
home over a period of more than 100 years. But
the answer exclusively covers a short postwar
period and concerns itself mainly with leisure
outside the home. Clearly, the debate at the heart
of the question has not been joined and the
answer was assessed at Level 2 in all bullet points.

\_ Examiner Tip

Use the key phrases from the question throughout
the essay. This will help you to write a relevant
analytical response. In this case, a focus on leisure
in the home is important. With this vocabulary it is
not justified to argue that technology involving
transport was most important. If the question
phrasing had asked for a judgement on how far
technology caused a change in (all) leisure
activities, that support could have been used, but
this was about how increased affluence related to
home leisure. Seeing this difference is vital at A
Level, where although the essay skills required are
the same as at AS Level, nuances in the question
are likely to be more subtle.
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Paper Summary

Based on their performance on this paper, candidates are referred to the advice offered in the first
examining session last year. Many candidates this year have not heeded some of this advice in the
light of their predecessors’ performance. This advice was:-

Section A Source Question (Q1 or Q2)

* Candidates must be more prepared to make valid inferences rather than to paraphrase the
source

* Be prepared to back up inferences by adding additional contextual knowledge from beyond the
source

* Explore beyond stereotypical reactions to particular types of provenance. Not all old people are
blighted by poor memories; look at the specific stance and/or purpose of the writer

* Avoid discussions about what is missing from the source when assessing its value to the enquiry
unless there is a clear reason for the author missing such points

* Be prepared to assess the strength of the source for an enquiry by being aware that the author is
writing for a specific audience. Be aware of the values and concerns of that audience

¢ Try to distinguish between fact and opinion by using contextual knowledge of the period and
being aware of the values of the society within which the source is set

* In coming to a judgement about the provenance take account of the weight candidates may be
able to give to the author's evidence in the light of his or her stance and/or purpose

* In assessing weight, it is perfectly permissible to assess reliability by considering what has been
perhaps deliberately omitted from the source

* Ensure that you deal with both enquiries set out in the question.
Section B Depth Essay questions

* Candidates must provide more factual details as evidence. Weaker responses lacked depth and
sometimes range

* Plan your answer more effectively before you begin

* Pick out three or four key themes and then provide an analysis of (e.g.) the target significance
mentioned in the question, setting its importance against other themes rather than providing a
description of each

* Pay particular attention to bullet point 3 of the mark scheme. Try to justify why one content area
is more significant than another - the basis of that judgement is that one aspect is more
important, influential or significant

* Pay more careful attention to key phrases in the question when analysing

* Try to explore links between issues to make the structure flow more logically and enable the
integration of analysis.
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Section C Breadth Essay Questions

* Candidates must provide more factual details as evidence over at least 75% of the stated period.
Weaker responses lacked range

* Plan your answer more effectively before you begin

* Pick out four or more key changes or turning points (as appropriate) and then provide an analysis
of (e.g.) the target aspect of change or turning point mentioned in the question, setting its
importance against other aspects rather than providing a description of each

* Pay particular attention to bullet point 3 of the mark scheme. Try to justify why one aspect, or
one turning point, is more significant than another - the basis of that judgement is that one

aspect / turning point is more important, influential or significant in producing change

* Pay more careful attention to key phrases in the question when analysing

Try to explore links between issues to make the structure flow more logically.
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Grade Boundaries

Grade boundaries for this, and all other papers, can be found on the website on this link:

http://www.edexcel.com/iwantto/Pages/grade-boundaries.aspx
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